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ABSTRACT

This study is threefold: 1) To investigate the needs of English for Academic
Purposes at the Institute of Public Administration (IPA) in Riyadh, Saudi Arabia (SA),
and the needs of English for Job Purposes in the Saudi private sector; 2) To establish
goals based on the needs found; and 3) To propose an alternate design for the current
English Language Center at the IPA in SA. The researcher used multi-modal approach to
data collection that included questionnaires, focus groups, and interviews with different
populations: managers, employees, human resource managers, students, and teachers. In
business settings, the results showed that English is often used in the private sector for the
following reasons: existence of non-native speakers of Arabic expatriates in the private
sector in SA, nature of the company, dealing with international companies, agents of
some international companies, and the company itself is not Saudi. In academic settings,
students faced difficulties mainly in three skill area: reading, writing, and speaking,.
Based on the needs found, the researcher suggested teaching two business courses:
Business Correspondence and Business Communication. In addition, the researcher
proposed an alternate design for the current program at the English Language Center

which should focus on General English, rather than English for Specific Purposes.
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CHAPTER ONE

1.1. Introduction

English as a second language (ESL) is in substantial use around the world. This
use has spread to colleges and institutes. For instance, the College of Medicine at King
Saud University in Saudi Arabia and the College of Business at the University of
Nottingham Malaysia in Malaysia use English as the language of teaching and learning.
However, the teaching and learning of English as a second language in many schools
around the globe, and in Saudi Arabia in particular, are far from satisfactory. This
shortcoming may be associated with the uncertainty about the actual use of English in the
work setting and the use of English in the academic setting. Neither English for Specific
Purposes (ESP)/ English for Academic Purposes (EAP) practitioners, nor ESP/EAP
programs are acquainted with the specific needs for English in the school environment, or
the work environment. Consequently, teachers in academic schools and employers in the
private sector are not satisfied with the competency of the students (prospective

employees) when it comes to the use of English. Because needs analyses have not been



conducted for these settings, the curriculum in some language schools is out-of-date. In
other words, the current English curriculum in some business colleges in general and the
Institute of Public Administration in Saudi Arabia in particular does not meet the present-
day needs for EAP and ESP. The purpose of this study is to identify EAP and ESP needs
in order to improve the quality of the English language programs in Saudi Arabia and at

the Institute of Public Administration specifically.

1.2 Background of the Setting

The setting of this study is the Institute of Public Adrniﬂs&ation (IPA), which is a
Saudi Arabian government agency. It offers many types of training to employees
working in different government sectors. The IPA goal is to promote the efficiency of
government civil servants by preparing them to carry out their responsibilities at a high
level of administrative quality.

In addition to training government employees, the IPA also offers associate
diplomas, which are geared toward the private sector. High school and university
graduates can study at the IPA in the field of business (e.g. accounting, marketing, sales,
and banking). Students study for two to two and a half years depending on their major,
including one year of intensive English language study. All students have to take an
entry English exam.

As shown in Tables 1.1 and 1.2, there are four levels in the English language
program: preparatory, elementary, intermediate, and advanced. Each level lasts two
months. Students study intensive English for twenty-five hours a week. They study
grammar, writing, reading, listening, and speaking. The first two levels (preparatory and

elementary) are General English and the last two levels (intermediate and advanced) are



English for Specific Purposes (ESP). To illustrate, in all four levels -- grammar,

speaking, and listening — are taught in General English. In addition, writing and reading

are taught in General English in the first two levels. However, reading and writing focus

on ESP in the last two levels. In addition to the four language skills, the ELC program in

recent years has been moving toward computer-assisted language learning (CALL). For

instance, they are using DynEd software to reinforce classroom learning.

Table 1. 1 Courses offered at the English Language Center

Grammar Writing Reading Oral Listening
Preparatory | Fundamentals | Keep Writing 1 Basic Side by Basics in
of English Reading Side 1 Listening
Grammar Power
Elementary | Fundamentals | Keep Writing 2 | Reading Side by Basics in
. of English Power Side 2 Listening
Grammar
Intermediate | Fundamentals Business Business | In-House | Introductory
of English | Correspondence | Concepts | Prepared Topics
Grammar of English | materials
Practice | & Side by
Side
Advanced | Fundamentals Business Business | In-House Selected
of English | Correspondence | Concepts | Prepared Topics
Grammar of English | Materials
Practice

Table 1. 2 Current program at the English Language Center at the IPA

Hours Lab Total hours per week
Grammar 4 2 6
Reading 5 0 5
Writing 5 0 5
Listening 2 1 3
| Oral 5 0 5




1.3. Purpose of the Study

The purpose of this study is to accomplish the following aims:

1. To investigate the needs of the Private Sector Department (i.e., English for
Academic Purposes) and the needs of the private sector (i.e., English for Business
Purposes).

2. To establish program goals based on the needs found.

3. To propose an alternate design .for the current English Language Center (ELC) at

the IPA in Saudi Arabia,
1.4. Statement of the Problem

Teachers in the private sector department (PSD) complained informally about the
weakness of their students in English language skills. The director of the English
Language Center (ELC) decided to improve the quality of the ELC’s program in 1999. |
Thus, a curriculum committee was formed, and I was a member of this team. None of the
committee members had experience in curriculum theory and practice. The team
conducted no needs analysis to determine the needs of the students, the private sector
department, and the employers in the private sector. The committee chose several
textbooks to review. The team circulated the textbooks among ESL teachers at the
English Language Center. Some teachers preferred certain textbooks, but others did not.
Based on the feedback of the ESL teachers, as well as the team’s preference, the team
chose certain textbooks to use for teaching. The team chose no specific type of
methodological instrument (i.e. questionnaire or interview) to obtain information about

the evaluation and selection of the textbooks that were circulated. The method for



obtaining responses was informal. The ESL teachers informed the team orally about their
preference. The team’s choice was based on content and quality when selecting these
English language teaching textbooks.

When students apply to study at the IPA, they first have to choose their majors
(e.g., banking). If the English placement test indicates that a student majoring in banking
is not competent in English, the student will be directed to study intensive English with
others who similarly lack competency and have the same major. In such a case, there
would be many groups learning the English language (e.g., a banking group, a marketing
group, a sales group). The team realized that placing each major in a separate group was
a waste of money and resources when these students would still be studying the English
language. Thus, the team suggested that students in markeﬁng, sales, travel and tourism,
banking should be placed in one group called the Business English group. The rationale

for this decision was to save money and resources. In summary, I experienced the

following:
1. The team followed no systematic method in redesigning the program
(e.g., conducting needs assessment).

.2. The team implemented what they thought to be important regardless of
the teachers’ voice. For instance, when the team circulated the
textbooks to the English language teachers, the team had already made
their decision as to what textbooks they would use.

3. The team did not involve participants such as teachers and students in

redesigning the program.



This project addresses these lapses by using a systematic method in curriculum
development (i.e., needs assessment) and involving many representative participants
(e.g., teachers, students, and employers.)

1.5. Research Questions
1. English for Specific Purposes:

a. What does the private sector in Saudi Arabia require in terms of English
proficiency?

b. To what extent is English used in the private sector?

c. What kind of skills (reading, writing, speaking, and listening) are more
emphasized in thé private sector?

d. What are the requirements of English in the companies?

e. What are the weaknesses of employees in English skills?

f.  What are the uses of English in the companies?

g. Isthere a correlation between the perception of employees and their
managers in terms of the use of English and English language
competency?

h. Is there a relationship between job position and English proficiency?

i. What are the employment requirements in terms of English?

j. How does the company handle the deficiency of their employees in
English, and what are the remedies?

2. English for Academic Purposes:
a. What are the difficulties the students encounter in learning the English

language?



b. What are the specific problems the students encounter in learning
listening, speaking, writing, and reading?
3. What will the established curriculum goals be?
a. What is the order of goals in terms of importance in language teaching?
b. Are these goals achievable in learning?
c. Can these goals be achieved within the teaching and learning environment
of the IPA?
4. 'What will the ELC program look like?
a. Will the discovered needs be the same among all groups (e.g., students,
teachers, employers, and employees)?
b. What will the curriculum design model suggested by the English language

skills leaders consist of?
1.6. Significance of the Study

This study is relevant for ESP and EAP practitioners in general and in Saudi
Arabia specifically. A number of studies have been conducted in needs analysis in EAP
(e.g., Ostler, 1980; Johns, 1981; Shoemaker, 1983; Zughoul & Hussein, 1985), EBP (e.g.,
Harrison et al, 1975; Almulthim, 2001), EAP and EBP (e.g., Mohamad Jafre, 1992; Al-
Busairi, 1993) and studies in curriculum development (e.g., Lin, 1988; Kaewsanchai,
1988; Al-Bazzaz, 1994). However, few studies in needs analysis have been undertaken in
Saudi Arabia for business English in the private sector, for needs analysis of academic
English, or for curriculum development. Based on the needs, this study will provide

colleges and institutes in Saudi Arabia with a detailed assessment of the requirements for



business English for companies and for the academic English programs in Saudi Arabia,
as well as for a curriculum design model that better suits the IPA or other institutions.

Finally, this study is important for the private sector firms because it provides a
straightforward picture of how business English is used in reality, so that these firms can
implementvimproved training programs. In addition, it will show the prospective
employee how important General English and Business English are in the private sector
for hiring, job positions, and promotions.

1.7. Dissertation Outline

This dissertation consists of six chapters. The first chapter presents the
introduction, background of the setting, purpose of the study, statement of the problem,
research questions, and significance of the study. The second chapter presents some
models in curriculum developments and needs assessment, and some studies that have
investigated ESP and EAP needs. The third chapter discusses the methodology and the
procedures that are used in this study. The fourth and the fifth chapter present and
analyze the identified ESP/EAP needs that are obtained from different participants.
Finally, the sixth chapter provides background and procedures of the study, discussion

and conclusions, further research studies, and recommendations.
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