28 ) el o Ul /.

£2020 (4) 54aJ1 (3) Al

C,w,,.aszcovm19wiu,,,swu.aa»jyémun&m@\s@}!rw\
up\.é/l\ U,..A\.S O Al /.sT
kragges@ksu.edu.sa ¢ yandl 3 pane S Eaalor o2y 31 2US ¢ i) o 3]

fY~Y~/v/\oJM¢1; rY~Y~/°/\é,::.U¢.«.x§
St U 55 b sl 1B (3 15 a0 el T e T o] 2yl o J 5l - el
ol ol =315 e 5551 G g s e lald sl WY 25500 llate 50 (COVID-19
Gl da OLI LS s (8 el jallae e CatSOl el 5.y g 5]l ok - i 5 13
Zalall 23 T3 e b1 el iy s L3 e 11 el a1 el oy 2 A ALl
oot gty Byl s L1511 el o) o e o L3 e 510 sl )
Ladias Joesll i dl ol b

PSP BT P A P (P PE IR K PSR [P PEI R PP (PE RN

http://dx.doi.org/10.29009/ijres.3.4.9

358



http://dx.doi.org/10.29009/ijres.3.4.9
mailto:kragges@KSU.EDU.SA
mailto:kragges@KSU.EDU.SA

(1658=7677:402,) 81440 /p2018 668 = 649 o o (4) sutall 30 dloel] ey 3yl o plo)) il
LelLY I Adels, gNe o Lelu Y1 35La)l

O el Ol 2 8 AN e ey s O I el
2 o S drol>
(21439 /07 /01 & 20 J35421439/03/10 3 2l pd)

el ol (3 30 21 End) (g el Y1 Sl Aol s ol 5Ll I3l (6 e e et (] al I Al a1 palsedl
B3 e iS5 8l Sl g ¢ ol sl Bio I (5 ek s el Sl &dely Lol Y1 Bl (3 3g 8 a8 13] (3 B ma s
g B e (122) el 5 Sl A b2 e ) e Be st Bl Laslaul 5 Aol M) 2ol s Lo 0 Laslals Lol ¥ sl O
dl bl )Ll o Alotaibi, 2016) iz 5 ielay Y1 I Elels Lasl n g pall Bunl s (2012) aldl Lol Y1 5LA ulde plasnad o35
S Wl o gza Bty T YT G Lol I el &g o G edle By el Y1 33l Sl Sl A1 S 201 S5kl
i ys G5 Gy ,0 a3 O O il ) i s 5 G Lol 8Ll ol Sl A 2l Eusle d s 3 D5 G5 g Y T I LA
S el G I G a5 Y ST ) ladl )Ll S e padall Jaslls 5,3 (gl s el aslall Sl b ) 21 2l

Al I Belb s 3Ll g Dl Ayl B 5 g s ] led) LT IS bty odall Jaglls 2 1 ol s EelaY)

Sl A b 2l el Sl el Yl ol Aol el ssldll i i) el S

Creative Leadership and its Relationship with Creative Self-efficacy of Female
Educational Supervisors in the Light of Some Variables

Khaled N. Al Raqes”, and Reem A. Sulaiman Al-Essa®
King Saud University
(Received 29/11/2017; accepted 18/03/2018)

Abstract: The study aimed to investigate the level of creative leadership and creative self-efficacy for the supervisory authority in public
education, highlight the differences in creative leadership and creative self-efficacy in terms of variables such as position, academic
qualification, years of experience and explore the relationship between creative leadership and its sub-dimensions and creative self-efficacy
and its sub-dimensions. A random sample of 122 female educational supervisors was selected. A creative leadership scale (Al-Salami, 2012)
and an Arabic version of the creative self-efficacy list translated by Alotaibi (2016) were used. The findings showed that the female
educational supervisors had leadership qualities to a great extent, while creative self-efficacy in creative performance was noticeable to a fair
extent. Besides, there were no significant differences in the extent to which the female educational supervisors enjoyed creative leadership
qualities in terms of position and academic qualification, while there were significant differences in the extent to which the female
educational supervisors enjoyed creative leadership qualities in terms of experience.In addition, there were no significant differences in
creative self-efficacy in terms of position and academic qualification, while there was a significant positive relationship between creative
leadership and creative self-efficacy.

Keywords: creative leadership, creative self-efficacy, creative thinking, female educational supervisors
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Metacognitive skills, perfectionism, and academic self-efficacy
As predicators of achievement goal orientations among
Sample of graduate students in Education College

Prof. Khaled N. Alotaibi
Professor of Educational Psychology
King Saud University-Saudi Arabia

kragges@ksu.edu.sa

Abstract;

This study aimed toinvestigate the possibility of predicting achievement goal orientations
from metacognitive skills, perfectionism, and academic self-efficacy among graduate students. The
study sample consisted of 182 graduate students from the College of Education at King Saud
University. In this study, four types of scales were used, namely the 2x2 Achievement Goal
Orientation Scale developed by Elliot andMcGregor (2001) the Metacognitive Skills Scale developed
by Al-Watban (2006), the Adaptive and Maladaptive Scale developed byFrostetet. al (1993) and the
Academic Self-Efficacy Scale developed by Wood and Locke(1987). The results of the study
revealed that there were significant impacts of metacognitive skills, perfectionism, and academic
self-efficacy on achievement goal orientations, and metacognitive skills, adaptive perfectionism, and
academic self-efficacy were good predicators of mastery-approach goal orientation. In addition, there
was a good possibility of predicting performance-avoidance goal orientation from both maladaptive
perfectionism and academic self-efficacy. The results also showed that two types of perfectionism
can be a good predicator of mastery-avoidance, and maladaptive one can predict performance-
approach goal orientations.

Key words: Achievement goal orientations, Metacognitive skills, Adaptive and Maladaptive
perfectionism, Academic self-efficacy, graduate Students .
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Modeling the Causal Relationship between Self-Directed
L earning Skills, Learning Styles and Academic
Achievement of the Community College Studentsat King
Saud University

Khaled Alotaibi, Department of Psychology, College of Education,
King Saud University, Saudi Arabia.

Abstract: This study aimed at identifying the direct and indirect
effects of self-directed learning skills, learning styles and academic
achievement through modeling the causal relationship between them.
To achieve this aim, the researcher applied Williamson’s self-rating
scale of self-directed learning (2007) and Entwistle and Tait’s (1994)
adjusted learning style scale to a random sample of (140) students of
the Community College at King Saud University. The results
indicated that the students had a moderate level of self-directed
learning skills, and that superficial and strategic learning styles were
the most common learning methods. In addition, the results showed
that the direct effect of learning styles, except the strategic style, on
academic achievement differed from the indirect effect. However, the
indirect effect was much greater than the direct effect after the
mediation of self-directed learning skills. This means that these skills
play a mediating role in the relationship between learning styles and
academic achievement.

Keywords: Self-directed Learning Skills, Learning Styles, Academic
Achievement, Causal Relationship.
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