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Abstract: Class participation and assignments are considered important parts since they contribute to students‟ deep learning. 

Although positive correlations were found in a number of studies (Sly, 1999; Sly & Rennie, 1999) between formative assessment and 

subsequent performance on summative assessment tasks, they were confined to computerised practice tests. The purpose of this 

qualitative case study is to investigate the experiences and perceptions of 14 tertiary undergraduate male English as a Foreign 

Language (EFL) students majoring in Linguistics and Literature, and enrolled in a Translation course. Specifically, the study aims to 

1) identify the participants‟ experiences and perception about the benefits of formative feedback through summative lecture-based 

feedback in the form of weekly assignments, class discussions and students‟ presentations, 2) explore whether the participants 

believe that the course reflected the learning outcomes and the communication skills set out in the curriculum, and 3) elicit EFL 

students‟ views of the course and their assessment preferences. Data was collected through a questionnaire and unstructured 

interviews in order to receive further clarifications. The findings of the study revealed that the summative lecture-based assessment 

was effective in terms of the learning outcomes, which included improving the EFL students‟ translation interpersonal and 

intellectual abilities and the use of corpus concordances. The implications of these findings are discussed. 
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1. INTRODUCTION  

      Assessment is an important part of learning and 

teaching. Some instructors may fall into the trap of 

teaching to the test practice in the summative assessment 

by focusing on discrete items, thereby narrowing down 

the process of learning into mere memorisation. 

Assessment needs to reflect the learning outcomes and 

the communication skills set forth in the description of a 

curriculum. Class attendance and summative lecture-

based assessment in the form of class participation, 

assignments and students‟ presentations are considered 

important parts since the formative feedback students 

get is critical for the backwash effect in the end- of-

course summative test. In order words, lecture-based 

assessment is considered formative since it is supposed 

to reflect the actual curriculum and, as a result, it 

contributes to students‟ deep learning. Whereas 

summative assessment appraises students‟ overall 

performance at the end of the course (McAlpine, 2002), 

formative feedback through summative lecture-based 

assessment is administered throughout the course. The 

purpose of the present qualitative case study is to 

investigate the experiences and perceptions of 14 

tertiary English as a Foreign Language (EFL) 

undergraduate students majoring in Linguistics and 

Literature, and enrolled in a Translation course. This 

course aims to familiarise students with the theory and 

practice of translation and to train them to translate 

different advanced Arabic passages to proper English, 

using dictionaries and concordances. The study aims to 

1) identify the participants‟ experiences and perception 

about the benefits of formative feedback through 

summative lecture-based feedback in the form of weekly 

assignments, class discussions and presentations, 2) 

explore whether the participants believe that the course 

reflected the learning outcomes and the communication 

skills set out in the curriculum (i.e. whether the learning 

aims have been met or not at the end of the course), and 

3) elicit EFL students‟ views of the course and their 

assessment preferences.  
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Table 1. Frequencies and percentages of the participants’ responses related to the benefits of formative feedback through 

summative lecture-based feedback 
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1. The lecturer gave us sufficient 

advice in the class. 

 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

1 

2 

6 

5 

14 

0 

7 

15 

44 

34 

100 % 

1 5 

2. I had a clear understanding of what 

was required in the assignment tasks. 

 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

1 

1 

3 

7 

2 

14 

7 

7 

21 

50 

15 

100% 

1 5 

3. The lecturer‟s assignment feedback 

was clear. 

 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

0 

4 

5 

5 

14 

0 

0 

30 

35 

35 

100% 

1 5 

4. My marks have increased over the 

assignments. 

 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

1 

0 

7 

4 

2 

14 

7 

0 

50 

28 

15 

100% 

1 5 

5. I benefitted a lot from classroom 

discussion. 

 

 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

1 

0 

6 

5 

2 

14 

7 

0 

44 

35 

14 

100% 

1 5 

Composite Measure of the benefits of formative feedback 
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With regard to the benefits of formative feedback 

through summative lecture-based feedback, the 

respondents' ratings were positive overall, although only 

43% of the respondents agreed or strongly agreed that 

their marks have increased over the assignments. 

Similarly, only 49% agreed or strongly agreed that they 

have benefitted a lot from classroom discussion. This 

may be ascribed to the fact that the respondents 

indicated a neutral stance in Statements 4 and 5, 44% 

and 50% respectively.  

  

B. Are the participants’ learning experiences in line 

with the learning outcomes? 

 

      Statements 6-13 (Error! Reference source not 

found.) were designed to investigate whether the 

participants believed that the course reflected the 

learning outcomes and the communication skills set out 

in the curriculum.  

 

      74% of the participants believed that they have 

developed their ability to “deal with potential translation 

problems” (Statement 9) and “have learnt many new 

words during this course” (Statement 12).  65% of the  

respondents stated that they have developed their ability 

“to produce grammatically and structurally correct 

English translation of various new Arabic texts of 

different types” (Statement 6), and “to work in groups 

and make a presentation” (Statement 13).  

 

      Half of the participants believed that they have 

developed their “ability to communicate the connotative 

meaning of the original text” (Statement 7). Over half 

(56%) of the respondents believed they have developed 

their ability to differentiate between the conscious and 

unconscious processes of translation (Statement 8), and 

“to use concordances effectively to understand the 

meaning of words (or senses) that have never been seen 

or heard used in real situations” (Statement 10). 58% of 

the respondents stated they have developed their “ability 

to use concordances effectively to search for workplace 

and real-situational usages for the 10 most common 

words and phrases used in a specific workplace or type 

of work” (Statement 11).  

 

 
 

Table 2. Frequencies and percentages of the participants’ responses related to their views if the course reflected the learning 

outcomes set out in the curriculum 
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6. I have developed my ability to 

produce grammatically and 

structurally correct English 

translation of various new Arabic 

texts of different types. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

0 

5 

5 

4 

14 

0 

0 

35 

35 

30 

100.0% 

1 5 

7. I have developed my ability to 

communicate the connotative 

meaning of the original text. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

1 

6 

4 

3 

14 

0 

7 

44 

30 

20 

100.0% 

1 5 

8. I have developed my ability to 

differentiate between the 

subliminal (or habitual automatic 

processes) of translation and the 

conscious and analytical 

procedures a translator uses when 

the former type fails. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

0 

6 

7 

1 

14 

0 

0 

44 

50 

6 

100.0% 

1 5 

9. I have developed my ability to 

deal with potential translation 

problems. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

 

1 

1 

2 

7 

3 

14 

6 

6 

14 

52 

22 

100.0% 

1 5 
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10. I have developed my ability 

to use concordances effectively to 

understand the meaning of words 

(or senses) that have never been 

seen or heard used in real 

situations. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

0 

6 

1 

7 

14 

0 

0 

44 

6 

50 

100.0% 

1 5 

11. I have developed my ability 

to use concordances effectively to 

search for workplace and real-

situational usages for the 10 most 

common words and phrases used 

in a specific workplace or type of 

work. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

0 

0 

6 

4 

4 

14 

0 

0 

42 

29 

29 

100.0% 

1 5 

12. I have learnt many new words 

during this course. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

 

1 

1 

2 

2 

8 

14 

6 

6 

14 

14 

60 

100.0% 

1 5 

13. I have developed my ability 

to work in groups and make a 

presentation. 

Strongly Disagree 

Disagree 

Neutral  

Agree 

Strongly Agree 

Total 

1 

0 

4 

4 

5 

14 

6 

0 

29 

29 

36 

100.0% 

1 5 

Composite Measure if the course reflected the curriculum’s learning outcomes 

 

C. The participants’ views on the course and their 

assessment preferences 

      The open-ended questions 14-18 explored the EFL 

students‟ experiences and views of the course and as to 

whether they preferred assignments and class 

participation, or tests, or both: 

 

14. Did the course lectures help you in doing the   

      assignments? How? 

15. What have you most enjoyed during this course? 

16. What have you least learnt in this course?  

     Something you wished the lecturer has given more  

     attention. 

17. Do prefer assignments and class participation, or    

      tests, or both? Why? 

18. Would you like to add any further comments or  

      issues? 

 

With regard as to whether the course lectures 

allowed the participants to effectively tackle the 

assignments (Question 14), all the the students felt that 

the lectures were effective since they had the chance to 

practice translation and learn new words. One of the  

 

students argued that although health problems hindered 

his class attendance for some time, he benefitted a lot 

from the lectures. Another student stated that the clear 

instruction helped him in carrying out the task. The 

views on what had students most enjoyed during this 

course, Question 15, ranged between group work and 

class discussions. In regards to Question 16, what have 

the students least learnt in this course, the students 

wished to improve their interpersonal and intellectual 

abilities in translation by giving them more time for 

assignments, class presentations, group work, translation 

workshops, and practice and instruction. With regard as 

to whether the students preferred assignments and class 

participation, or tests, or both (Question 17), only 36% 

(or 5 out of the 14) of the students preferred assignments 

and class participation. One of the students stated that 

doing “both  ... can help the students”. Another student 

argues that this will provide students with more 

opportunities to practice.  

 

5. DISCUSSION  

      Based on the findings of the participants‟ 

experiences and perceptions about the benefits of 

formative feedback through summative lecture-based 
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assignments and class discussions (Statements 1-5), it 

seems that summative lecture-based assessment is 

effective in terms of the learning outcomes (43%). It is 

natural to find just 43% agreeing on the positive effect 

of summative lecture-based feedback, as 44% have 

taken a neutral stance. 

 

      74% of the participants stated that they have 

developed their ability to “deal with potential translation 

problems” (Statement 9) and “have learnt many new 

words during this course” (Statement 12). Students were 

informed that they do not need to aim for equivalence in 

their translation. Instead, they were required to 

synthesise all the information in the source text in order 

to skillfully and accurately arrive at the "best" 

equivalent” translation in the target text. Classroom 

discussions on the macro-level features of texts included 

the development of ideas, the organisation of texts, and 

specifying the referents. These aspects helped students 

in arriving at the best equivalent translation. 65% of the 

respondents stated that they have developed their ability 

“to produce grammatically and structurally correct 

English translation of various new Arabic texts of 

different types” (Statement 6), and “to work in groups 

and make a presentation” (Statement 13). Over half of 

the respondents believed they have developed a greater 

sense of their ability to differentiate between the 

conscious and unconscious processes of translation 

(Statement 8), and “to use concordances effectively to 

understand the meaning of words (or senses) that have 

never been seen or heard used in real situations” 

(Statement 10). Students were introduced into the uses 

of corpus concordances in order find equivalents for 

words they have never seen or heard used before. 

Instead of working with isolated words, the students 

used the concordances and the dictionary to identify the 

most suitable meaning of a word (or sense) in a number 

of sentences. As a result, 56% of the students stated they 

have developed their ability to use concordances 

effectively, while 44% have taken a neutral stance. 58% 

of the respondents believed they have developed their 

“ability to use concordances effectively to search for 

workplace and real-situational usages for the 10 most 

common words and phrases used in a specific workplace 

or type of work” (Statement 11). Finally, half of the 

participants stated that they have developed their “ability 

to communicate the connotative meaning of the original 

text” (Statement 7), while 44% indicated a neutral 

stance. 

 

      The first open-ended question (Question 14) aimed 

to investigate whether the lecture-based summative 

assessment process helped in the development of 

student‟s subject knowledge and understanding. The 

finding showed that all the students were aware that this 

activity had enhanced their learning as a direct result of 

formative assignments and discussions through the 

lecture-based summative assessment process. This 

finding is in line with Archer et al‟s (2006) study of 

Oxford History and Archaeology students‟ experiences 

of the formative assessment of essays. The findings 

indicated that student‟ essay-writing benefited from 

explicit student-tutor discussions of various points. The 

students in the present study were sometimes provided 

with the translations of the words that were new to them 

in order to concentrate more on the meaning and the 

structure of the whole target text. This practice in turn 

saves class time and helps drawing students‟ awareness 

that knowing a word‟s meaning per se does not 

necessarily guarantee a good translation of a whole text. 

Rather than concentrating on the meaning of individual 

words, students need to synthesise the whole meaning 

(or the macro-level features) of a paragraph in order to 

come up with a successful translation. As Alnasser and 

Alyousef (2015, p. 63) argue, “focusing on one level 

(the macro level) allows the students to pay attention to 

more important aspects of writing; it saves time”. 

Macro-level aspects include idea development and the 

organisation of a written text. The students were also 

advised not to write long sentences as this practice may 

yield ambiguous translation caused by misplaced 

modifiers. The participants‟ views on what had students 

most enjoyed during this course, Question 15, ranged 

between group work and class discussions. The students 

seem to have favoured group competitions and 

thoughtful discussions about an equivalent phrase or 

term. One of the students noted that the course had 

helped them gain confidence in student-led discussion 

and independent learning. Ali (personal communication) 

stated that “they had a lot of fun during this course”. As 

he argues  

 

there were certain words we would laugh 

when we translated. For example, those 

pictures with wrong translations that you 

presented to us. When people translated the 

words wrong.  

 

In regards to Question 16, what have the students 

least learnt in this course, the students wished to 

improve their interpersonal and intellectual abilities in 

translation by giving them more time for assignments, 

class presentations, group work, translation workshops, 

and practice and instruction. As Ali (personal 

communication) commented, “during translation, 

everyone does it on his own... I wish if we could work in 

groups all the semester because it‟s better. We can use 

each other‟s help. May be I know this word and my 

friend doesn‟t know that word.  So I hate to work 

individually”. Students were sometimes asked to work 
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individually in order to assess their peer‟s work. With 

regard as to whether the students preferred assignments 

and class participation, or tests, or both (Question 17), 

only 36% (or 5 out of the 14) of the students preferred 

assignments and class participation. One of the students 

stated that doing “both  ... can help the students”. 

Another student argued that this will provide students 

with more opportunities to practice interpersonal and 

intellectual skills. Ali (personal communication) prefers 

participation and tests, as he “does not like too many 

assignments because I have a lot of courses.” Time is 

the main factor for Ali‟s reluctance to have many 

assignments.  

 

      Only 29% (or 4 out of the 14) of the students have 

written their comments to the last question, Question 18. 

The participants‟ responses were characterised by three 

main themes: the use of mobile dictionary software, 

translation theory lectures, and class discussions. 

Although the students wished if they were allowed to 

use mobile dictionary software in class, they were aware 

that paper-based dictionaries are more useful. As 

Mohammed states,  

 

electronic dictionary is easier but it is not 

better. To be honest, a hard copy is better. 

When you finally... when you seek the word... 

the word meaning and when you find it 

something happens. You just memorise it. You 

can’t forget it. This is better than using 

electronic dictionaries. But it’s not easy. 

That’s why we hate it so much.  

 

In fact, some students resist this requirement by 

using use mobile dictionary software in the translation 

workshops. The students wished if they were not 

required to study the translation theory, if they were 

provided with ample time for class discussions, and 

allowed to use mobile dictionary software in tests.  

 

6. CONCLUSION AND IMPLICATIONS 

      The present case study investigated whether the 

course reflected the learning outcomes and the 

communication skills defined by the curriculum and the 

assessment preferences of 14 tertiary undergraduate EFL 

students majoring in Linguistics and Literature, and 

enrolled in a Translation course. The findings indicate 

that the students favoured summative lecture-based 

assessment via formative weekly assignments. Three 

main themes emerged from the participants‟ comments: 

the use of mobile dictionary software, translation theory 

lectures, and class discussions. The students wished if 

they were not required to study the translation theory, 

provided with ample time for class discussions, and 

allowed to use mobile dictionary software in tests.  

 

     A number of implications emerged from this study. 

The first one is related to the activities which students 

believed they learnt the least in this study. To improve 

students‟ interpersonal and intellectual abilities in 

translation, tutors may allocate more time for 

assignments, class presentations, group work, translation 

workshops, and practice and instruction. Students prefer 

exposure to real translation data in order to analyse and 

comment upon it. This activity makes learning more 

enjoyable and thereby more effective for the backwash 

effect. One of the activities supporting this type of 

learning is drawing students‟ awareness to the process of 

translation by working with them on authentic data, 

encouraging them to participate, and showing them all 

the possible translations of a text. Students need to 

consider mistakes “as opportunities rather than failures” 

(Vickerman, 2009, p. 222) in order to become successful  

and active members of their group. They also need to 

synthesise all the connotative meanings of the original 

text in order to skillfully and accurately arrive at the 

"best" equivalent” translation. 
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