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Abstract 

The present study attempted to investigate the problems and difficulties relevant to idiom 

comprehension and translation with female majors in English Translation. In general, EFL 

learners experience difficulties in understanding the meaning of idiomatic expressions; however, 

the problem is magnified when learners are required not only to understand the meanings of 

these expressions, but also to render their meanings in another language.  

The objective of this study was to investigate whether or not female English translation 

majors at the College of Languages and Translation, King Saud University face any difficulties 

in understanding and translating English idiomatic expressions. The study also aimed to classify 

the translation strategies the subjects used, as well as, the types of errors they made. The research 

followed a qualitative descriptive design model. The study population included female English 

translation majors. The sample was composed of two groups of female English translation 

majors in their fourth and fifth year of study.  

The findings of the study demonstrated that the subjects generally did not face difficulties 

in understanding English idiomatic expressions. However, the findings indicated that they 

generally did face difficulties in the translation of English idiomatic expressions into Arabic. 

Furthermore, the findings helped to identify eleven error categories and seven translation 

strategy categories. The error categories are: miscomprehension of the original, wrong choice of 

word, literal translation, register/style, omission, sentence structure, addition, ambiguity, 

redundancy, transliteration, and use of the exact English expression. The seven strategy 

categories are: paraphrase, literal translation, use of an idiom/attempting an idiomatic translation, 

omission, use of an informal expression, transliteration, and use of the exact English expression.  
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 ملخص الرسالة

كلٍت اللغاث و الخشجوت بجاهعت الولك  بشًاهج اللغت الإًجلٍزٌت فً ها إرا كاًج طالباثكاى الهذف هي الذساست الحالٍت اكخشاف 

 هي اللغت الإًجلٍزٌت إلى اللغت العشبٍت، بالإضافت  و حشجوخها الإًجلٍزٌت فً فهن الخعابٍش الاصطلاحٍتصعىباثعاًٍي هي يسعىد 

 . إلى ححذٌذ الاسخشاحٍجٍاث الخً احبعخها الطالباث أثٌاء الخشجوت و حصٌٍف الأخطاء الخً اسحكبٌها

و حشكلج . (Qualitative Descriptive research design model)احبعج الباحثت الوٌهج الىصفً الكٍفً لإجشاء الذساست 

العٌٍت هي طالباث هخخصصاث فً اللغت الإًجلٍزٌت فً قسن اللغاث الأوسوبٍت و الخشجوت فً الكلٍت فً السٌت الذساسٍت الشابعت و 

حضن الوجوىعت الأولى سبع و خوسىى طالبت، بٌٍوا حضن الوجىعت الثاًٍت سج و : كوا اًقسوج العٌٍت إلى هجوىعخٍي. الخاهست

 .أسبعىى طالبت

و قذ أظهشث ًخائج الذساست أى الطالباث لا ٌعاًٍي عوىهاً هي هشكلاث فً فهن الخعابٍش الاصطلاحٍت الإًجلٍزٌت، بٌٍوا دلج 

 . الٌخائج على أًهي ٌعاًٍي هي هشكلاث فً حشجوت الخعابٍش الاصطلاحٍت هي اللغت الإًجلٍزٌت إلى اللغت العشبٍت إلى حذٍ ها

كوا حوكٌج الباحثت بعذ ححلٍل إجاباث الطالباث فً اخخباس الخشجوت هي حصٌٍف الأخطاء الخً اسحكبٌها إلى أخطاء ًاحجت عي 

عذم فهن الٌص الوصذس، و الخطأ فً اخخٍاس الوفشداث الوٌاسبت، و الخشجوت الحشفٍت، و حزف أجزاء هي الٌص : العىاهل الخالٍت

. الوصذس،  و الإضافت، و الاسخطشاد، و الٌقل الحشفً، و اسخخذام الخشاكٍب الوبهوت، و اسخخذام عباساث الٌص الوصذس كوا هً

 .   بالإضافت إلى الأخطاء الأسلىبٍت و أخطاء الصٍاغت

حٍث وجذث أًهي اسخخذهي . و كزلك حوكٌج الباحثت هي ححذٌذ الاسخشاحٍجٍاث الخً اسخخذهخها الطالباث أثٌاء الخشجوت

إعادة الصٍاغت، و الخشجوت الحشفٍت، و اسخخذام الخعابٍش الاصطلاحٍت أو هحاولت صٍاغت حعابٍش : الاسخشاحٍجٍاث الخالٍت

اصطلاحٍت هٌاسبت باللغت الهذف، و الحزف، و اسخخذام العباساث الذاسجت أو العاهٍت، و الٌقل الحشفً، و اسخخذام عباساث الٌص 

 .الوصذس كوا هً
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CHAPTER ONE 

Introduction and Problem 

1.1. Introduction 

The comprehension of idioms is considered a problem by many English language 

learners in both second and foreign language learning contexts (i.e., ESL/EFL). The semantic 

knowledge of the meanings of idiomatic expressions is a process that occurs automatically and 

naturally with native speakers of English. However, this process is more intentional and 

deliberate with language learners. When English language learners do not learn the language in 

an English-speaking environment, they lack the opportunity to use it in natural settings. Thus, 

they are not exposed to the language as it occurs naturally, and they do not interact with native 

speakers of the language (Abdul Wahhab, 2002, pp. ii-iii). This makes it difficult for them to 

acquire the meanings of idiomatic expressions. Ultimately, these learners resort to a number of 

different strategies, including, and not exclusively, memorizing the meanings of idioms as well 

as attempting to infer their meanings through the literal meanings of their constituent words.  

 Another characteristic of idioms is related to their fixed structures. Idioms are not only 

fixed in their meanings. They are also fixed structurally. According to Fromkin, Rodman, and 

Hyams, “Idioms are similar in structure to ordinary phrases except they tend to be frozen in form 

and do not readily enter into other combinations or allow the word order to change” (2007, p. 

185). Examples of idioms and their meanings, according to the Merriam Webster Online 

Dictionary (2011), are:  

 to see eye to eye: to have a common viewpoint or to agree 
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 open and shut: not subject to misinterpretation or more than one interpretation  

It is important to note at this point that the terms “idiomatic expression(s)” and 

“idiom(s)” will be used interchangeably in this study.  

1. 2. Idiomatic Expressions 

Since the main focus of the study is idiomatic expressions, the researcher found it 

important to discuss the different aspects of this type of expression in this section. 

According to Longman's Dictionary of Language Teaching and Applied Linguistics, an 

idiom is, "an expression which functions as a single unit and whose meaning cannot be worked 

out from its separate parts" (2007, p. 322).  

Collins defined an idiom as “a group of words which have a different meaning when used 

together from the one it would have if the meaning of each word were taken individually” (2000, 

cited in Villavicencio, Baldwin, and Waldron, 2004, p. 1127). 

Mona Baker explained some of the characteristics of idiomatic expressions when they are 

used as idioms, not as a play on words, or as a joke. According to Baker, idiomatic expressions 

have a fixed word-order that cannot be rearranged or changed. It is also not possible to remove 

any of the words in an idiomatic expression, add any words to it, or replace any of its words. 

Furthermore, it is not possible to change the grammatical structure of idiomatic expressions, for 

example, to change it from active to passive voice) (1992, p. 63). 

Fernando (1996, p. 3) discussed some of the most commonly mentioned features of 

idioms in her book Idioms and Idiomaticity: 
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1. Compositeness: idioms are commonly accepted as a type of multiword expression (red 

herring, make up, smell a rat, the coast is clear, etc.) though a few scholars (Hockett 

1958; Katz and Postal 1963) accept even single words as idioms. 

2. Institutionalization: idioms are conventionalized expressions, conventionalization being 

the end result of initially ad hoc, and in this sense novel, expressions. 

3. Semantic opacity: the meaning of an idiom is not the sum of its constituents. In other 

words, an idiom is often non-literal. 

Moreover, she distinguished between three different types of idioms in one classification 

as follows: (1) Pure idioms (e.g., make off with, spick and span, and the coast is clear); (2) semi-

literal idioms (e.g., catch fire, good morning, and fat chance); and (3) literal idioms (e.g., in sum, 

in the meantime, for example, and in order to) (1996, p. 32). 

Fromkin et al. also explained that idioms are different from other vocabulary items 

because they have special features from a semantic perspective since they are processed as single 

items together with their meanings in the mental dictionary. They also mentioned that language 

users should be familiar with the restrictions on their use. (2007, p. 186) 

Furthermore, according to Kainulainen (2006): 

Mäntylä (2004: 28-35) discusses five features that are generally considered when 

characterizing idioms. They are metaphoricity/figurativeness (they are used as 

synonyms), analysability/non-compositionality, fixedness of form, level of formality and 

multi-word expressions. Metaphoricity is regarded as an essential feature of an idiom and 

it is also the most commonly mentioned one. Non-compositionality is seen as an 

indication that idioms are dead, i.e. their meanings are arbitrary and not figurative. 

Fixedness of form, on the other hand, means that idioms do not tolerate any variation in 



4 
 

their structure, they are frozen. The level of formality is connected to idioms in the sense 

that they are considered to belong to informal, spoken language rather than to formal, 

written language. Finally, idioms involve more than one word and, therefore, they are 

multi-word expressions. (pp. 8-9) 

Another classification of idioms is found in an article by Grant and Nation (2006). They 

distinguished between idioms in general and what they referred to as “core idioms” (2006, p. 1), 

“Items loosely classed as idioms include colloquial expressions, collocations, acceptable but 

unusual expressions, and opaque multi-word units”. Thus, they saw the need to make this 

distinction. According to them, in order for a multi-word expression to be classified as a core 

idiom, it must possess two traits. These are compositionality and figurativeness (2006, p. 2). 

They explained that non-compositionality is when the meaning of the whole expression cannot 

be derived from the meanings of the parts, and non-figurativeness is when a figurative use for the 

expression cannot be imagined or visualized (2006, p. 2). An example they gave of a core idiom 

is by and large as they explained: “[…] by and large is a core idiom because the meaning of by 

and large cannot be related to the meaning of the individual words by and large, that is, it is non-

compositional, and we cannot visualise some figurative use of by and large relating to its 

meaning, that is, it is non-figurative” (Grant and Nation, 2006, p. 2). 

 We have seen that different researchers have described the characteristics of idioms 

differently. However, they seem to agree on two main characteristics: (1) their multi-

wordedness, which basically means that idioms are usually expressions composed of more than 

one word; and (2) the aspect of meaning, in the sense that the meaning of an idiomatic 

expression cannot be inferred from the meanings of its composing elements. 
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1. 3. Statement of the Problem 

The problem female English Translation majors at the College of Languages and 

Translation, King Saud University face when translating idiomatic expressions is twofold. The 

first aspect of the problem lies in the difficulty they encounter when dealing with such forms of 

language at the level of comprehension.  

In many cases, students are unable to understand the idiomatic meaning of the 

expression. Researchers, such as Kharma and Hajjaj believe that idioms are difficult for ESL 

students to learn because they are difficult to understand and cannot be analyzed into their 

constituent words, which means they must be learned as single units. Furthermore, even in the 

case of English idioms with equivalents in the Arabic language, the equivalence does not 

necessarily mean that the expressions can be used in the same situations because idiomatic 

expressions are not only language specific, but also culture specific. This basically means that 

even if idioms are similar in form, they may differ in meaning. They also believe that due to their 

difficulty, ESL learners tend to avoid using them (1989, cited in Bataineh, 1996, p. 27).  

The other aspect of the problem lies in the difficulty faced by the students in reproducing 

the idiomatic expression in the target language (TL). This difficulty in translation arises from a 

number of factors, such as their inability to understand these expressions, the confusion they 

suffer from due to existing Arabic idioms that may be similar in form but have different 

meanings than the English ones, the structural restrictions imposed on idioms, and, in some 

situations, the inability to recognize idiomatic expressions as such, which leads to literal 

translation (Baker, 1992, pp. 65-71).  
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1. 4. Purpose of the Study 

The present study will attempt to investigate the problems and difficulties relevant to 

idiom comprehension and translation with female majors in English Translation. In general, EFL 

learners experience difficulties in understanding the meaning of idiomatic expressions; however, 

the problem is magnified when learners are required not only to understand the meanings of 

these expressions, but also to render their meanings in another language.  

Through this investigation, the researcher will attempt to identify and classify the 

problems and difficulties female majors of English translation encounter when dealing with 

idiomatic expressions in translation.  

1. 5. Significance of the Study 

 This study was motivated by the fact that ESL students face difficulties in understanding 

idioms in the course of language learning. As mentioned earlier, this problem is magnified when 

the language learner is required to understand these expressions and then translate them into the 

Arabic language. 

It is hoped that the findings of the study will be useful to students majoring in English 

translation and their teachers as explained below: 

1. To raise student awareness of the problematic areas they may face in the course of their 

study to become translators. In addition to making them aware of the difficulties 

themselves, this study could help in providing the students with useful information on the 

different strategies to follow when dealing with idioms in translation;  
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2. To raise the awareness of novice translation teachers of the types of difficulties faced by 

students when translating idiomatic expressions. This knowledge may help teachers in 

developing methods to better train students on how to deal with these forms.  

From a theoretical perspective, it is hoped that this study will shed some light on the 

reasons why students face difficulties with idiomatic expressions in both comprehension and 

translation by helping to point out the causes behind the errors committed by the subjects, as well 

as the translation strategies they follow. This information could be used to educate translation 

students about the translation strategies used when dealing with idiomatic expressions, as well as 

the types of errors that should be avoided.  

1. 6. Research Questions  

 This study aims to answer the following questions: 

1. Do female translation majors face difficulties in understanding English idiomatic 

expressions? 

2. Do female translation majors face difficulties in translating English idiomatic expressions 

into Arabic? 

3. What are the difficulties the subjects in the study face when they come across the 

aforementioned expressions?   

4. How can these difficulties/errors be classified? 

5. What are the strategies the subjects resort to when dealing with idioms in translation? 
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1. 7. Delimitations of the Study 

 The current study is limited to translation from English into Arabic. The researcher will 

investigate the difficulties encountered and the strategies used when translating from the English 

language into the Arabic language only. Thus, the subjects have two obstacles to overcome; first 

the recognition and comprehension of the English expression, and second, the translation of the 

expression into Arabic. Accordingly, the study will investigate the difficulties encountered by the 

students in understanding English idiomatic expressions on one hand. On the other hand, the 

study will also deal with the translation errors the students commit as well as the strategies they 

use to translate the given expressions from English into Arabic only.  

Finally, the study is also limited to the female students majoring in English translation in 

their final two years of study at the College of Languages and Translation, King Saud University.  
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CHAPTER TWO 

Review of Related Literature 

2. 1. Introduction 

This chapter attempts to discuss the theoretical and empirical studies related to: (a) the 

comprehension of idiomatic expressions, (b) the translation of idiomatic expressions, (c) the 

classification of the errors learners make, and (d) the classification of the translation strategies 

they follow. 

2. 2. Studies on the Comprehension of Idiomatic Expressions 

2. 2. 1. Theoretical Studies 

First, it is interesting to mention that Kainulainen found in his review of the literature on 

the comprehension of idioms that, “Most studies on idiom comprehension have not bothered 

with the definition of the term as such [an idiom is an expression, the meaning of which, cannot 

be interpreted from the meaning of its constituent parts] and have taken the term for granted. 

They have concentrated on the psycholinguistic process of how idioms are stored in the mind” 

(2006, p. 16).  

Glucksberg provided a clear discussion of the different models that have been proposed 

for idiom comprehension from a psycholinguistic point of view in his article “Idiom Meanings 

and Allusional Content” (1993). He grouped the models into two main categories: (1) direct 

look-up models and (2) compositional models. Then he further defined the two categories: 

“According to this class of models [the direct look-up models], idioms are understood simply by 

retrieving the meaning of an idiom as a whole.… According to this second class of models [the 
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compositional models], idioms are understood by ordinary linguistic processing combined with a 

pragmatic interpretation of the use of the expression in discourse contexts” (1993, p. 4). 

Glucksberg went into further detail about these two model categories; the direct look-up 

model consists of three main versions: “(a) the idiom list hypothesis (Bobrow & Bell, 1973), (b) 

the lexicalization hypothesis (Swinney & Cutler, 1979), and (c) the direct access hypothesis 

(Gibbs, 1984). All share the assumption that idiom meanings are apprehended by direct memory 

retrieval, not by linguistic processing” (1993, p. 4).   

As for the compositional model, “The meaning of any idiom, in the standard view [i.e., 

the compositional model], is determinable entirely from its stipulated meaning, whether that 

meaning is represented in a special idiom list or simply as part of the mental lexicon” 

(Glucksberg, 1993, p. 5).  

However, it is important to note that Glucksberg concluded with the idea that both 

categories of models occur simultaneously. He said, “A somewhat similar proposal was offered 

by Cacciari and Tabossi (1988). Linguistic processing and idiom look-up can occur in parallel, 

but idiom look-up cannot begin until the idiom itself is recognized as a configuration, that is, as a 

unitary expression with a meaning beyond that of its constituents” (1993, p. 6). 

Baker mentioned an interesting point about idiom comprehension. She explained that the 

first obstacle facing a translator when dealing with idiomatic expressions is failing to recognize 

the expression as such. She said, “Generally speaking, the more difficult an expression is to 

understand and the less sense it makes in a given context, the more likely a translator will 

recognize it as an idiom” (1992, p. 65).  

Baker further explained the different situations in which unfamiliar idioms could be 

misinterpreted: (1) Some idioms have reasonable literal interpretations in addition to their 
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idiomatic meanings, and if such idioms occur in contexts that may support either their literal or 

their idiomatic meaning, this may be misleading; and (2) Some idioms have close equivalents in 

the TL which may appear to carry the same or a similar meaning, but which actually have 

different meanings, either completely or partially (1992, pp. 66-67).  

 Irujo also discussed the reasons why idiomatic expressions are problematic. Among her 

reasons, she mentioned their non-literal meanings, in addition to the difficulty in using them 

appropriately because it is difficult to master their meanings. She also attributed the difficulty of 

learning idiomatic expressions to the type of language ESL learners are usually exposed to since 

native speakers tend to use simple and usually non-idiomatic language with non-native speakers. 

Thus, language learners are not exposed to idiomatic expressions as they occur in natural speech 

(1986b, cited in Bataineh, 1996, pp. 27-28).  

2. 2. 2. Empirical Studies 

In a study conducted by Abu-Afeefeh (1987, pp. V-VI), he investigated whether or not 

third and fourth-year English majors used their native knowledge of the Arabic language to 

understand and produce English language idiomatic expressions. The subjects were 128 

Jordanian English Language majors in their third and fourth years. The study examined and 

proved three main hypotheses: (1) In the case of idioms that are identical in the two languages 

(i.e., English and Arabic), learners would be able to understand and produce idioms easily, (2) In 

the case of similar idioms, learners would be able to understand idioms easily, but they would 

suffer from Arabic language interference in the production of these idioms in English, and (3) In 

the case of expressions that are different in the two languages, there will be no transfer or 

interference from Arabic either positive or negative, and the learners would be able to understand 
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and produce fewer idioms of this type when compared with the identical idioms and the similar 

ones. 

He used two tests as instruments in his study. The first one was a comprehension test, 

with two components: a multiple-choice test and a definition test. The multiple-choice test aimed 

to test the learners’ ability to choose the correct meaning of an idiomatic expression from a 

number of provided choices, and the definition test aimed to investigate the learners’ ability to 

provide a correct explanation in English or Arabic of a given idiomatic expression (Abu-Afeefeh, 

1987).  

The second test, a production test, also had two components: a completion test in which 

the learners were given paragraphs with incomplete idiomatic expressions that they were 

required to complete, and a translation test in which the learners were given an Arabic sentence 

containing an idiomatic expression and the equivalent English sentence with the idiom missing. 

The learners were required to provide the correct English equivalent of the idiomatic expression 

(Abu-Afeefeh, 1987). 

It is worth mentioning at this point, that the findings of Abu-Afeefeh’s study (1987) 

correspond to the findings of Irujo (1986, cited in Abdul Wahhab, 2002, pp. 20-21). These can 

be summarized as follows: Idioms identical in both languages are the easiest to comprehend and 

produce by language learners, while idioms that are similar between two languages are easy to 

understand, but there is evidence of native language interference. As for different idioms, they 

are the most difficult to understand and produce. 

In a study conducted by Migdadi (1994), in which he investigated the vocabulary 

learning strategies used by Arab learners of English, he found that with regards to idioms, 
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learners used a number of strategies such as literal translation, using an item that is close in 

meaning to the expression (i.e., approximation), avoidance, creating a new word to replace the 

expression (i.e., coinage), and using similar forms. These strategies, which are mainly caused by 

the lack of comprehension of the expression’s meaning, resulted in lexical errors. 

Abdul Wahhab (2002) conducted a study to investigate the ability of language learners to 

identify and use English idioms. His study utilized two tests as instruments: a multiple-choice 

recognition test and a sentence-completion production test. The subjects in the study were fourth 

year English language majors; fifty students took the first test while 70 took the second. In his 

study, Abdul Wahhab (2002) aimed to identify the difficulties faced by the subjects when 

dealing with idiomatic expressions, and discover the strategies they used in recognizing and 

producing such expressions.  

Abdul Wahhab concluded that the main reasons behind the difficulties faced when 

dealing with idiomatic expressions are: (1) That idioms do not convey the literal meanings of 

their constituent words, (2) That idioms have a fixed word-order as well as a fixed choice of 

wording, and (3) That many idioms have strange word groupings. Furthermore, he added that 

lack of cultural knowledge on the part of the learners, as well as learning the language in a non-

native speaker environment are also factors that contributed to the difficulties (2002, pp. ii-iii). 

 It is also important to mention that Abdul Wahhab found that the subjects’ performance 

was affected by some factors, such as the degree of familiarity or unfamiliarity of the expression, 

the degree of idiomaticity, and the lack of an equivalent expression in the learner’s mother 

tongue (2002, p. iii). 
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2. 3. Studies on the Translation of Idiomatic Expressions  

Translation is basically changing a written or spoken text from one language to another. 

Peter Newmark defines translation as, "rendering the meaning of a text into another language in 

the way that the author intended the text" (2003, p. 5).  However, differences that exist between 

languages make it difficult and sometimes almost impossible to grasp the exact intended 

meaning in the source text (ST) and render that meaning in the target text (TT). These 

differences exist on all linguistic levels: phonological, morphological, syntactic, lexical, and 

semantic. Newmark explained that, "whilst translation is always possible, it may for various 

reasons not have the same impact as the original" (2003, p. 6).  

Moreover, it is not sufficient for any individual to master both languages to be able to 

translate. Halliday et al. mentioned that in translation each language has its individual 

environment and that no two languages can completely replace each other, even in the state of 

bilingualism and ambilingualism (i.e., native speaker competence or complete mastery of two 

languages) (1972, cited in Owaidah, 1991, pp. 13-14). Newmark also explained that knowledge 

of the TL and the subject matter are not sufficient because it is essential for a translator to have 

the ability to express himself clearly and concisely (2003, p. 3).  

Baker also believes that “A person’s competence in actively using the idioms and fixed 

expressions of a foreign language hardly ever matches that of a native speaker. The majority of 

translators working into a foreign language cannot hope to achieve the same sensitivity that 

native speakers seem to have for judging when and how an idiom can be manipulated” (1992, p. 

64). 
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Furthermore, Sapir states that, “No two languages are ever sufficiently similar to be 

considered as representing the same social reality. The worlds in which different societies live 

are distinct worlds, not merely the same world with different labels attached” (1956, p. 69, cited 

in Bassnett, 2002, p. 21).  

Thus, if this opinion could be applied to languages in general, the researcher believes that 

when it comes to dealing with idiomatic expressions, it is even more difficult to find equivalents 

in any translation process, especially since most idioms are culturally-specific, and they are 

usually connected to certain social events or situations. Actually, Baker explained that idiomatic 

and fixed expressions are problematic in translation for two main reasons: the ability to 

recognize an expression as an idiom and interpret it correctly; and the difficulty of rendering the 

different aspects of an idiom’s meaning into the TL (1992, p. 65). Thus, the difficulty lies in both 

processes; comprehension of the expression, as well as interpretation of its intended meaning in 

the TL. 

Baker discussed the difficulties associated with idiom translation (1992, pp. 68-71). Her 

discussion basically included the following reasons: 

1. Lack of an equivalent expression in the TL. This could be related to the fact that the SL 

expression may be culturally-specific. 

2. A TL equivalent that has a different context of use. Thus, the translator would not be able 

to simply substitute one expression for another in translation because of the contextual 

connotations each expression has. 

3. Using the SL idiom in both its idiomatic and its literal meanings for the purpose of 

producing a play on meaning. If the TL cannot convey the same literal and idiomatic 
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meanings to produce the intended play on meaning, then the translator will find it 

difficult to find a suitable equivalent. 

4. The use of idioms in written texts may be more frequent in some languages than in 

others; for instance, idiom usage is considered highly frequent in many types of written 

English texts.  

In his book, Ghazala (2003) classified the types of problems encountered in any 

translation process into four major categories: (1) grammatical problems, (2) lexical problems, 

(3) stylistic problems, and (4) phonological problems. He deals with the translation of idioms 

under the category of lexical problems. 

 Ghazala (2003) explained that most of the problems encountered by translation students 

fall under the category of lexical problems. Furthermore, the errors they commit are mostly due 

to their literal translation of words (2003, p. 83).  

In his discussion of idiom translation, Ghazala categorized idioms into three groups: (1) 

direct idioms, (2) indirect idioms, and (3) phrasal verbs (2003, pp. 128-138). He clarified that 

direct idioms are, “… translated directly [i.e., literally], but should be understood indirectly. That 

is, they have metaphorical meanings” (2003, p. 129). Some of the examples he gave include 

(2003, p. 129): 

1. A true friend does not stab in the back. ٠طؼٓ فٟ اٌظٙشاٌظذ٠ك اٌسم١مٟ لا .  

2. She cannot believe her eyes/ears.                      .أر١ٔٙب/لا رغزط١غ أْ رظذق ػ١ٕ١ٙب

3. Their company is on the black list.                               .اٌمبئّخ اٌغٛداء ششوزُٙ ػٍٝ 

4. Let us turn a new page.                                                      طفسخ خذ٠ذح ٌٕفزر.   
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As for the second group of idioms; the indirect idioms, Ghazala suggested that translation 

students must understand them in context. If they are unable to understand the expressions, they 

should resort to monolingual or bilingual dictionaries (2003, p.133). 

     Examples of indirect idioms (Ghazala, 2003, pp. 130-131): 

1. My car is second hand.                                                         ع١بسرٟ ِغزؼٍّخ.  

2. There’s far too much monkey business going on around here.  

 .ٕ٘بن وث١ش ِٓ الأش١بء اٌّش٠جخ ردشٞ ِٓ زٌٕٛب

 Phrasal verbs are the third and final group according to Ghazala's classification. He 

explained that their difficulty results from the tendency of students to mix between them and 

prepositional verbs since phrasal verbs are made up of one of the following combinations: 

verb/adverb, verb/preposition, or verb/adverb/preposition (2003, p. 133). The major difference 

between phrasal verbs and prepositional verbs is that the latter are not idiomatic, which basically 

means they have direct meanings that can be translated directly into Arabic. So for example 

(Ghazala, 2003, p. 134): 

1. Please, put the book on the table.                   اٌطبٌٚخػٍٝ اٌىزبة ػغ       ِٓ فؼٍه .  

2. Please, put your coat on.                                       * . ػٍٝ ِؼطفه ػغِٓ فؼٍه            

It is clear that the literal translation of the first sentence containing a prepositional verb 

provides a correct transfer of meaning, while the literal translation of the second sentence 

containing a phrasal verb provides an incorrect, meaningless sentence. In the case of the second 

sentence the correct translation would be (فؼٍه اٌجظ ِؼطفه ِٓ).                            
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In the case of phrasal verbs, Ghazala proposed that students should learn the most 

common combinations of phrasal verbs because there are simply too many combinations in 

English for them to learn them all. This will enable them to translate the most common 

occurrences of such verbs (2003, p. 137).   

Some of the strategies used to translate idiomatic expressions can be summarized below 

(Baker, 1992, pp. 72-78): 

1. Using a TL idiomatic expression that conveys almost the same meaning of the SL 

expression, and which also has the same form. 

2. Using a TL idiomatic expression that conveys almost the same meaning of the SL 

expression, but which has a different form. 

3. Paraphrasing the SL expression. This strategy is very common and it is used when there 

is no TL equivalent, or when stylistic variations between SL and TL do not encourage the 

use of idiomatic language. Paraphrasing is based on conveying the meaning of the SL 

idiomatic expression without adhering to an idiomatic form. 

4. Omitting the SL idiomatic expression. This strategy is used when there is no TL 

equivalence, when the SL expression is difficult to paraphrase in the TL, or when stylistic 

variations of the TL do not favour the use of idiomatic language.  

Ayoub (1994) discussed the different problems faced when translating idiomatic 

expressions from English into Arabic and vice versa. In his study, he attempted to classify these 

problems. He divided the problems of idiom translation into two main categories: 
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1. Linguistic problems, which are further sub-categorized into semantic problems (e.g., 

figurative use of idioms and ambiguous idioms) and pragmatic problems (e.g., the 

function of the expression) 

2. Cultural problems, which are discussed under a number of related topics (e.g., ecology, 

social culture, and religious culture). 

He believes that the source of both types of problems is the large gap between the two 

languages (i.e., Arabic and English) both linguistically and culturally. This gap is a result of the 

two languages belonging to two different language families as well as two cultures that are 

completely different (Ayoub, 1994, p. 20).  

Another study conducted by Bataineh (1996) investigated the problems resulting from the 

translation of English idiomatic expressions into Arabic by Jordanian translation majors. The 

study also aimed to investigate the reasons causing these problems, the type(s) of idiomatic 

expressions that are problematic, and the strategies used in translating idioms. The subjects in the 

study were 45 translation majors. The instrument used was a translation test in which the subjects 

were required to translate sentences containing idioms from English into Arabic. 

Bataineh found that any omission or misinterpretation of the idiom led to loss or 

distortion of the meaning and/or coherence of the whole text. She also explained that the subjects 

found difficulties with these expressions mainly because they are culturally-specific, and 

therefore unfamiliar. They are also difficult because sometimes learners are unable to identify 

them as idiomatic, which means they translate them literally. Furthermore, learners also 

substituted English idioms with Arabic ones that are similar in form, but that have different 

meanings or contextual boundaries (1996, pp. 134-135). 
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As for the translation strategies followed by the subjects, she explained that they basically 

followed the strategies outlined by Baker (1992): paraphrase, omission, use of an Arabic 

language idiom with the same form and meaning, and use of an Arabic language idiom with the 

same meaning but different form (Bataineh, 1996, pp. 139-140). 

Al-Hamdalla, in an article discussing the different problems and approaches in 

translation, deals with the translation of idiomatic expressions under the category of figurative 

and metaphorical language. He explains that translators should either try to find an equivalent 

form for the idiom in the Arabic language, or else they should provide an equivalent explanation 

(1998, p. 30). 

Hussein, Khanji, and Makhzoomy (2000) conducted a study in which they attempted to 

investigate the problem ESL learners as well as translation students have with English idioms. 

They argued that ESL learners in general have a problem with the comprehension of idiomatic 

expressions, and thus, they face difficulties when translating these expressions into the Arabic 

language.  

The subjects in their study were 60 students; a combination of translation MA students 

and English language majors. As for the instrument, the researchers developed a test containing 

idioms that were identical in the two languages, idioms that were similar but not identical, and 

idioms that were different. Each item was composed of two sentences: an Arabic sentence 

containing an idiom and the English translation of the sentence with the idiom missing. The 

subjects were required to complete the English sentence with an English idiom equivalent to the 

Arabic one (Hussein et al., 2000, p. 26).  
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Their findings indicated the “students’ poor competence in the use of idioms. Students 

did extremely poorly especially in the translation of different idioms” (Hussein et al., 2000, p. 

31). 

 In his 2004 study, Al-Qahtany investigated the lexical problems of senior undergraduate 

translation majors at the College of Languages and Translation at Imam Mohammed bin Saud 

Islamic University. He used two translation tests containing both general and religious sentences. 

The subjects were required to translate the sentences from Arabic into English. One of the tests 

focused on semantic translation, while the other focused on communicative translation. Semantic 

translation being a translation that provides an equivalent that closely matches the semantic and 

syntactic structures of the original, while communicative translation is when the translator has 

the right to provide an appropriate equivalent of the original with more freedom from the 

original’s form (Al-Qahtany, 2004, pp. 11-13).  

He concluded that the students’ performance on the communicative translation task was 

generally better than their performance on the semantic translation task. However, their 

translations of the general sentences in the semantic translation task were better than their 

translations of the religious sentences, while their performance on the translations of religious 

sentences in the communicative translation task was better than their performance on the 

translation of the general sentences (Al-Qahtany, 2004, pp. 98-99). He also classified the errors 

made by the subjects into the following eight categories: omission, paraphrasing, addition, 

substitution, literal translation, anglicization, divergence, and inappropriate collocation (Al-

Qahtany, 2004, p. 54). 

Badawi (2008) conducted a study on a number of prospective EFL teachers at the 

University of Tabouk. His study investigated the ability of prospective EFL teachers to translate 
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culturally-specific expressions such as idioms and collocations. The subjects were 43 prospective 

EFL teachers at the Teacher’s College at the University of Tabouk. Badawi used two instruments 

to gather data: (1) a translation test containing culturally-specific expressions, and (2) a 

questionnaire that tested the subjects’ awareness of the translation strategies they used.  

 Badawi found that the subjects’ ability to translate culturally-specific expressions was 

poor, as was their awareness of translation strategies. He also found that they commonly resorted 

to literal translation and guessing (2008, p. 22).  

2. 4. Classifying the Errors 

Since the present study deals with error detection and classification, it is necessary to 

provide some information related to this issue including defining the notion of error, and 

discussing the classification of error types.  

2. 4. 1. The Notion of Error 

In the beginning of his book, James provided a basic and simple definition of a language 

error as being "an unsuccessful bit of language" (1998, p.1). As he expanded his discussion of 

errors, error taxonomies, and error detection and classification processes, he included a more 

comprehensive definition; an error being defined by Lennon (1991, cited in James, 1998, p. 64) 

as "a linguistic form … which, in the same context … would in all likelihood not be produced by 

the learner's native speaker counterparts". However, it is worth mentioning that errors are 

usually considered forms that deviate from the acceptable linguistic norm or standard. Usually, a 

linguistic norm is what a language community considers correct and acceptable (James, 1998, 

p.34).  Thus, generally speaking, an error can be defined as any form that deviates from the 

norm. 
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Most of the errors that language learners make result in unacceptable forms. 

Acceptability in language is judged by whether a form is considered correct when used in certain 

situations by native speakers of that language. In some cases, a form's acceptability is a separate 

issue from its grammaticality (i.e., correctness according to the rules of grammar). However, 

there are many cases where the ungrammaticality of a form is what causes its unacceptability. 

Furthermore, forms that might be acceptable in the spoken medium of language are not 

necessarily acceptable in written texts (James, 1998, pp. 66-71).  

2. 4. 2. Classification of Error 

ESL learners in general face difficulties when dealing with English vocabulary items, and 

especially when these items are idiomatic expressions. These difficulties are detected in both 

understanding the meanings of idiomatic expressions, as well as in producing them and using 

them in spoken or written language.  

Furthermore, many researchers conducted studies that focused on these difficulties trying 

to indicate their causes. These studies usually aimed to classify the types of errors learners made 

as well. Many have also attempted to classify not only the types of errors, but also the strategies 

learners use to deal with idioms.   

While reviewing the related literature, the researcher found that the Target Modification 

Taxonomy as referred to by James is relevant to the current study because this type of error 

categorization refers to instances where learners produce forms deviant from the intended TL 

form. The taxonomy includes the following categories: omission, overinclusion (i.e., addition), 

misselection (i.e., using the wrong form or morpheme), misordering, and blends (i.e., when 
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learners combine two different TL forms incorrectly in attempt to convey the intended message) 

(1998, pp. 106-113).  

Accordingly, the researcher found that different scholars classified lexical errors 

differently. For example, Zaghlool (1984) found that the errors learners made were mainly 

substitution, omission, overuse, and insertion. While others, such as Zughoul (1990) who was 

cited by Migdadi (1994) classified lexical errors into 13 different categories, such as literal 

translation, collocation, and the influence of Arabic style. Furthermore, Shudooh (1988) found 

that the types of errors committed by Arab translation students were classified into: using the 

wrong choice of word/collocation or the wrong derivation, literally translating words, omitting 

unknown items, being redundant or ambiguous, miscomprehending the original, being unfamiliar 

with the style/register of the original text, and so on.  

 With regards to the reasons causing these errors, the researcher found that different 

scholars had different opinions and classifications based on their investigations. For instance, 

Zaghlool (1984) attributed lexical errors to elements such as translation from Arabic, lack of 

knowledge of English, and overgeneralization of the rules of English. While Migdadi (1994) 

attributed learners’ errors to the strategies they used to learn English vocabulary.  

Selinker explained that most errors language learners make are the result of some 

fossilized items and structures in their interlanguage (1980, pp. 36-41). While Lado explained 

that, "Similarity to and difference from the native language in form, meaning, and distribution 

will result in ease or difficulty in acquiring the vocabulary of a foreign language" (1957, p. 82). 

This basically means that the learner's native language interferes with the process of learning a 

foreign language either positively or negatively. In his article "The Significance of Learner's 
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Errors", Corder agrees with Lado as he explains, "A large number, but by no means all, of his 

errors [i.e., the language learner], are related to the systems of his mother tongue. These are 

ascribed to interference from the habits of the mother tongue" (1980, p. 27).   

 In his discussion of learners' errors, Richards (1980) provides a general categorization of 

the errors language learners make. He began by categorizing learners' errors into two broad 

categories: (1) interlanguage errors, which are errors caused by interference from the learner's 

native language, and (2) intralingual and developmental errors, which are caused by elements 

within the structure of the English language. He further divides intralingual and developmental 

errors into the following four categories: (1) overgeneralization, (2) ignorance of rule restriction, 

(3) incomplete application of rules, and (4) false concepts hypothesized. 

 As far as idiomatic expressions are concerned the main causes of their difficulty are their 

non-literal and culturally-specific meanings, which makes them difficult for language learners to 

understand and ultimately to use. So they generally tend to avoid using them. Furthermore, 

native speakers of English also tend to avoid using them when communicating with non-native 

speakers, which reduces their exposure to these forms (Bataineh, 1996).   

Therefore, it seems that James's taxonomy (1998) as referred to in section 2. 4. 2. above 

is inclusive of some of the errors mentioned above, such as omission, substitution, insertion or 

addition, wrong choice of word or derivation, and substitution. The studies reviewed above 

yielded the following error categories:  

1. The categories suggested by Zaghlool (1984): substitution, overuse, omission, and 

insertion 
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2. The categories suggested by Shudooh (1988): wrong choice of word, omission, 

redundancy, ambiguity, foreign terminology, miscomprehension of original, collocation, 

style/register, wrong derivation, and literal translation   

3. The categories suggested by Al-Qahtany (2004): omission, paraphrasing, addition, 

substitution, literal translation, anglicization, divergence, and inappropriate collocation  

Another aspect of error that is also relevant is the level of error. James (1998, pp. 129-

130) also included a discussion of this aspect and explained that there are only three criteria for 

identifying the level of error, which are further combined to create a number of subcategories. 

These are:  

1. Modality which refers to receptive vs. productive processes, such as reading/speaking vs. 

writing/listening, 

2. Medium, which refers to spoken or written forms of language, and  

3. Level, which refers to the level of substance inclusive of spelling and pronunciation, the level 

of text inclusive of composition and comprehension, and the level of discourse inclusive of 

misformulation and misprocessing. 

2. 5. Classifying the Strategies 

With regards to strategy classification, it is necessary to begin with a discussion of the 

notion of strategy in language learning and what it means. James explained briefly that strategies 

are the tools learners resort to when they encounter difficulties learning the TL or using it for 

communication. He also explained that learner strategies are generally divided by researchers in 

the field into learning strategies and communication strategies (1998, p. 62).  



27 
 

Oxford (1990) classified the strategies used by language learners into direct and indirect 

strategies with these two categories being further classified into subcategories. However, with 

respect to the present study, the strategies that were found to be most relevant to translation were 

those under the subcategory of compensation strategies within the category of direct strategies.  

Oxford explained that compensation strategies are used by learners to make up for the 

lack of grammatical and lexical knowledge. She further divided the category of compensation 

strategies into two sets:  (1) guessing intelligently in listening and reading, and (2) overcoming 

limitations in speaking and writing. (1990, p. 47). Since both aspects of the process of translation 

are under investigation in the present study (i.e., comprehension and production), both sets apply. 

When learners are listening to a text or when they are reading it, they may come across 

words or expressions they do not understand. In this case, they may resort to guessing. In 

reading, linguistic clues that occur in the text assist learners in making intelligent guesses. This 

information may include such things as the knowledge learners have about the meanings of 

suffixes and prefixes, the knowledge of word order, and the ability to understand the meanings of 

other words or expressions within the text. These elements combined help leaners make correct 

guesses about written texts (Oxford, 1990, p. 91). 

As for writing and speaking, learners resort to a number of compensation strategies that 

enable them to overcome any difficulties (i.e., limitations) they may come across. Such strategies 

include switching to their mother tongue, asking others for help, using gestures in verbal 

communication, avoidance, being selective with regards to topics especially in verbal 

communication, adjusting the message or approximating it, coining new words, and using 

circumlocutions or synonyms (Oxford, 1990, pp. 94-97). 
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Furthermore, in their discussion of the different aspects of communicative competence, 

Scarcella and Oxford listed certain strategies involved in achieving strategic competence. Those 

that are relevant to the current study include paraphrase, circumlocution, transfer, and avoidance. 

Such strategies are used by language learners either to enhance communication or to compensate 

for any weaknesses (1992, pp. 72-73). 

In the study conducted by Badawi in 2008, he attempted to test the subjects’ awareness of 

translation strategies, in addition to their ability to translate culturally-specific expressions. In 

order to investigate their awareness of translation strategies, he created his Translation Strategy 

Awareness Questionnaire which included the following 15 strategies: addition, combination, 

compensation, componential analysis, cultural equivalent, deletion, descriptive equivalent, 

functional equivalent, literal equivalent, naturalization, paraphrase, reduction, synonymy, 

guessing, and text clues (2008, p. 21). 

Moreover, in a 2011 study by Al-Sheikh, she investigated the communication strategies 

of female translation students at King Saud University, and she compared the frequency of 

communication strategy use to the students' proficiency levels. The subjects of her study were 60 

students in their fourth year of study, and she used a translation test to collect data. The subjects 

were required to translate Arabic texts into English (pp. i-ii). 

She concluded that the subjects used a number of communication strategies. These 

strategies are: approximation, paraphrase, literal translation, topic avoidance, message 

abandonment, and use of all-purpose words (Al-Sheikh, 2011, pp. i-ii). 

With regards to classifying the strategies used by the subjects, the researcher noticed that 

some of the categories designated by some scholars as error types might be used to designate 

strategies as well. For example, paraphrasing was considered an error by Al-Qahtany (2004), but 
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it was considered a translation strategy by both Baker (1992) and Al-Sheikh (2011). However, 

both Al-Hamdalla (1998, p. 31) and McGuire (1980, cited in Al-Qahtany, 2004, pp. 57-58) agree 

that paraphrase translation should be used as a last resort when no equivalents are available. 

Moreover, literal translation was considered an error by both Shudooh (1988) and Al-

Qahtany (2004) since using this method of translation could produce incorrect and meaningless 

translations. Nevertheless, Ghazala (2003), Badawi (2004), and Al-Sheikh (2011) considered 

literal translation a strategy. Another example is omission, which was considered an error type 

by Zaghlool (1984), Shudooh (1988), and Al-Qahtany (2004). However, Baker (1992) explained 

that omission could be used as a translation strategy when no TL equivalence is available, when 

the SL expression is too difficult to paraphrase, or even when stylistic variations in the TL do not 

favor the use of idiomatic language. 

Thus, it seems that there is an area of overlap with regards to the classifications of the 

types of errors learners make and the translation strategies they follow. Interestingly enough, 

James, under a brief discussion of learning strategies, refers to a similar area of overlap as he 

mentions the similarity that exists between some learning strategies discussed by researchers in 

the field (i.e., Kasper and Kellerman, 1997, cited in James, 1998) and the error categories he 

refers to in his Target Modification Taxonomy. He also goes on to comment that it is unclear 

how some strategies are considered as such, and that they are better explained as causes for 

strategy use, such as ignorance of rule restriction and overgeneralization which are some of the 

strategies mentioned by Richards (1980) (James, 1998, pp. 113-114).  

However, based on the above-reviewed studies, it is clear that the most common 

translation strategies used by learners include the ones outlined by Baker (1992): 
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1. Using a TL idiomatic expression that has a similar form and meaning. 

2. Using a TL idiomatic expression that has a similar meaning but different form. 

3. Paraphrasing the SL idiomatic expression to render its meaning without adhering to its 

idiomatic form. 

4. Omitting the expression when no equivalents or paraphrases are available or possible, or 

when stylistic variations do not favor their use. 

In addition to Baker’s strategies there are other common strategies, such as literal 

translation especially when the subjects face difficulties in understanding the SL idiom or 

recognizing it. 

2. 6. Conclusion 

 Based on the studies reviewed above, it is clear that idiomatic expressions are difficult for 

language learners due to a number of different factors, such as their fixed and culturally-bound 

meanings, their structural restrictions, the inability to recognize them as multi-word units, as well 

as interference from the Arabic language. Furthermore, the literature also demonstrated that 

when it comes to the translation of idiomatic expressions, learners resort to a number of different 

strategies, such as, omission, literal translation, paraphrase, using idioms with similar 

forms/meanings, and so on. 

 It is also clear that the present study shares many similarities with previous research in 

the field. However, the objectives of some of the previous studies differ from the present study’s 

objectives. Some studies examined the subjects' ability to understand, produce, or learn English 

idioms (e.g., Abu-Afeefeh, 1987, Migdadi, 1994, and Abdul Wahhab, 2002). Other studies 

investigated whether or not students face any difficulties in translating idiomatic expressions and 
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attempted to highlight these difficulties (e.g., Ayoub, 1994 and Hussein et al., 2000). In some 

cases, the studies also indicated the causes of these difficulties and/or the types of idioms that are 

problematic (e.g., Bataineh, 1996). Finally, some studies examined the lexical problems 

associated with translation (Al-Qahtany, 2004), idiom translation and the degree of translation 

strategy awareness (Badawi, 2008), or communication strategy use in translation (Al-Sheikh, 

2011). 

 The present study differs from most of the studies reviewed above in that it examines two 

aspects simultaneously: (1) the comprehension of English idiomatic expressions, and (2) the 

translation of English idiomatic expressions into Arabic, while many of the reviewed studies 

examined translation from Arabic into English.  

Furthermore, the study also aims to use the subjects’ responses on the tests to create a 

classification of the errors made and the translation strategies followed. This information could 

be used to help educate translation students on the difficulties themselves and the strategies 

needed to deal with them. The classifications could also be used to help novice translation 

teachers.  
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CHAPTER THREE 

Methodology and Instruments 

3. 1. Research Design 

 As discussed above, the aim of this study was to examine whether or not the subjects face 

difficulties in understanding and translating idiomatic expressions, as well as to describe and 

classify the translation strategies they used and the errors they made. 

Thus, the research followed a qualitative descriptive design model and the collected data 

was analyzed quantitatively. 

This chapter will provide more details on the subjects, the instruments used for data 

collection, and the methods of data analysis.  

However, it is important to explain at this point that during data analysis, the preliminary 

findings indicated the need for further investigation. Thus, it was necessary to create additional 

tests to validate the findings. That is why there are two sets of tests and two study samples as 

well. 

3. 2. Subjects 

The study population consisted of the female students from the English Language 

Program at the College of Languages and Translation, King Saud University. Students of this 

major receive two years of language training in the English language skills and components. The 

remaining three years of the 5-year program include courses in the theoretical aspects of 

translation, courses in theoretical linguistics, a number of different courses in practical 

translation and interpreting, as well as general university requirements.  
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The sample of the study consisted of randomly selected students in their fourth and fifth 

year of study. The researcher decided to choose subjects at this stage of their study because at 

this point, they have had more training in a variety of different fields of translation, compared to 

students at lower levels.  

3. 2. 1. Group One 

 The first group of subjects was composed of 57 female English translation majors in their 

fourth and fifth year of study. This group took the first set of tests (i.e., the Translation Test, the 

Sentence Comprehension Test, and the Multiple-Choice Recognition Test). More details are 

provided in section 3. 3. 1.  

3. 2. 2. Group Two 

The second group of subjects was composed of 46 female English translation majors in 

their fourth and fifth year of study. This group took the second set of tests (i.e., the Multiple-

Choice Translation Test and the Multiple-Choice Sentence Comprehension Test). More details 

are provided in section 3. 3. 2. 

3. 3. Instruments 

In order to investigate the research questions, the researcher collected data from the 

subjects by administering two sets of tests. The first set, which was administered to the first 

group of subjects, consisted of three different tests: (1) a Translation Test, (2) a Sentence 

Comprehension Test, and (3) a Multiple-Choice Recognition Test. The three tests were adapted 

from Owaidah's 1991dissertation.  
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The idiomatic expressions used in the instruments were mainly selected from the 

following two sources: 

1. Illustrated American Idioms: Advanced Level Functional Activities for Development of 

Vocabulary by Dean Curry (1999) 

2. Oxford Idioms Dictionary for Learners of English (2001) 

The idioms were chosen by the researcher. Expressions that are more formal and more 

likely to be used in written texts were selected, while expressions that were informal or 

colloquial were excluded from the selection process. 

However, after preliminary analysis of the data collected from the first group of subjects 

using the first three tests (i.e., the Translation Test, the Sentence Comprehension Test, and the 

Multiple-Choice Recognition Test), the initial statistical analysis of the results of the Sentence 

Comprehension Test and the Multiple-Choice Recognition Test presented some contradictory 

findings because the first group of subjects' performance on the Sentence Comprehension Test 

was not that good, while their performance on the Multiple-Choice Recognition Test was 

relatively better.  

Thus, it was decided to create a second set of tests in multiple-choice format using the 

same items on the Translation Test and the Sentence Comprehension Test. The second group of 

tests was to be given to a second group of subjects belonging to the same study population as it 

would not have been feasible to locate the students who participated in the first group of subjects 

since they had already graduated at the time. 
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The purpose of the second set of tests was to find out whether the first group's average 

performance on the Translation Test and the Sentence Comprehension Test was a result of their 

inability to understand the sentences with English idiomatic expressions (i.e., to understand the 

meanings of the idioms), or whether the cause was problems with producing correct translations 

and paraphrases. This basically means that if the performance on the second set of tests was 

better than it was on the first set, then the problem probably lies in the inability to produce 

correct translations and paraphrases, and not in understanding idiomatic expressions. Further 

explanation of the tests and the marks allocated to them is found in sections 3. 3. 1. and 3. 3. 2. 

3. 3. 1. The First Set of Tests 

 This set consists of three tests: (1) the Translation Test, (2) the Sentence Comprehension 

Test, and (3) the Multiple-Choice Recognition Test. These three tests were created during the 

initial stages of research to collect the required data, and they were administered to the first 

group of subjects. 

3. 3. 1. 1. The Translation Test 

The Translation Test is composed of 20 items. For each item, the subjects were required 

to translate English sentences containing idioms into Arabic (see Appendix A). The test aimed to 

evaluate the subjects’ ability to transfer the meanings of idiomatic expressions from English into 

Arabic. 

3. 3. 1. 2. The Sentence Comprehension Test 

 This test also consists of 20 items. For each item, the subjects were required to provide an 

explanation or paraphrase (in English) of the underlined part of the sentences (see Appendix B). 
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This test aimed to evaluate the subjects’ comprehension of English idiomatic expressions. 

Owaidah explained that the purpose of this test was to examine whether or not the subjects had 

the ability to infer the meanings of the idioms from the context (1991, p. 54). 

3. 3. 1. 3. The Multiple-Choice Recognition Test 

 This test consists of 20 items as well. For each item, the subjects were required to choose 

the word or phrase that best represents the meaning of the underlined part (see Appendix C). The 

test aimed to evaluate the subjects’ comprehension of some English idioms. Owaidah explained 

that this test was used to examine the learners’ awareness of English idiomatic expressions. It 

tests the learners’ ability to choose a correct synonym or paraphrase of the underlined word or 

phrase from a number of given choices (1991, p. 54). 

3. 3. 2. The Second Set of Tests 

 The second set consists of two tests: (1) the Multiple-Choice Translation Test and (2) the 

Multiple-Choice Sentence Comprehension Test. It was necessary to create these two additional 

tests after the preliminary findings indicated the need for further investigation as explained in 

section 3. 3. This set was administered to the second group of subjects. 

3. 3. 2. 1. The Multiple-Choice Translation Test 

 This test consists of the same 20 items used in the Translation Test in set one. The 

subjects were required to choose the most suitable translation from a number of given choices 

(see Appendix D). The aim of this test was to determine whether the errors committed by the 

first group of subjects on the Translation Test were the result of their inability to understand the 
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idiomatic expressions, or whether they were caused by their inability to produce 

correct/acceptable translations.  

3. 3. 2. 2. The Multiple-Choice Sentence Comprehension Test 

 This test consists of the same 20 items used in the Sentence Comprehension Test in set 

one. The subjects were required to choose the most suitable paraphrase from a number of given 

choices (see Appendix E). The aim of this test was to determine whether the errors committed by 

the first group of subjects on the Sentence Comprehension Test were the result of their inability 

to understand the idiomatic expressions, or whether they were caused by their inability to 

produce correct/acceptable paraphrases.  

3. 3. 3. Tests’ Reliability 

 The split half procedure was used to establish reliability of the instruments, which were 

found to be reliable. Below is an explanation for each test.  

3. 3. 3. 1. The Translation Test 

 The split half procedure was applied to the Translation Test. The value of Alpha for the 

first half of the test was 0.62 and for the second half the value of Alpha was 0.63, and the 

correlation between the two forms was found at 0.73. As shown in Table 1. 
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Table 1 

Reliability of the Translation Test 

   

Cronbach's Alpha 

Part 1 
Value .62 

N of Items 10 

Part 2 
Value .63 

N of Items 10 

Total N of Items 20 

Correlation Between Forms .73 

 

3. 3. 3. 2. The Sentence Comprehension Test 

The split half procedure was applied to the Sentence Comprehension Test. The value of 

Alpha for the first half of the test was 0.89 and for the second half the value of Alpha was 0.92, 

and the correlation between the two forms was found at 0.89. As shown in Table 2. 

Table 2 

Reliability of the Sentence Comprehension Test 

Cronbach's Alpha 

Part 1 
Value .89 

N of Items 10 

Part 2 
Value .92 

N of Items 10 

Total N of Items 20 

Correlation Between Forms .89 
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3. 3. 3. 3. The Multiple-Choice Recognition Test 

 The split half procedure was applied to the Multiple-Choice Recognition Test. The value 

of Alpha for the first half of the test was 0.52 and for the second half the value of Alpha was 

0.30, and the correlation between the two forms was found at 0.39. As shown in Table 3. 

Table 3 

Reliability of the Multiple-Choice Recognition Test 

Cronbach's Alpha 

Part 1 
Value .52 

N of Items 10 

Part 2 
Value .30 

N of Items 9 

Total N of Items 19 

Correlation Between Forms .39 

 

3. 3. 3. 4. The Multiple-Choice Translation Test 

 The split half procedure was applied to the Multiple-Choice Translation Test. The value 

of Alpha for the first half of the test was 0.35 and for the second half the value of Alpha was 

0.45, and the correlation between the two forms was found at 0.30. As shown in Table 4. 
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Table 4 

Reliability of the Multiple-Choice Translation Test 

Cronbach's Alpha 

Part 1 
Value .35 

N of Items 10 

Part 2 
Value .45 

N of Items 10 

Total N of Items 20 

Correlation Between Forms .30 

 

3. 3. 3. 5. The Multiple-Choice Sentence Comprehension Test 

 The split half procedure was applied to the Multiple-Choice Sentence Comprehension 

Test. The value of Alpha for the first half of the test was 0.64 and for the second half the value of 

Alpha was 0.71, and the correlation between the two forms was found at 0.70. As shown in 

Table 5. 
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Table 5 

Reliability of the Multiple-Choice Sentence Comprehension Test 

Cronbach's Alpha 

Part 1 
Value .64 

N of Items 10 

Part 2 
Value .71 

N of Items 10 

Total N of Items 20 

Correlation Between Forms .70 

 

3. 3. 4. Tests’ Validity 

To establish validity, the tests were rated by a number of faculty members at the College 

of Languages and Translation who have experience in teaching translation. Their constructive 

comments and remarks were taken into consideration and the necessary changes were made 

accordingly. 

3. 4. Data-Collection Procedures 

 Both sets of tests were administered to the subjects by the researcher herself. In each 

instance, the subjects were given a clear set of instructions, as well as enough time to complete 

the tests. 

3. 5. Data-Analysis Procedures 

 The procedures used for scoring and evaluating the subjects’ responses were adopted 

from Owaidah’s (1991) methods. An explanation of each follows. 
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3. 5. 1. The Translation Test  

 The researcher adopted the same grading scale used by Owaidah (1991). The difference 

between the test used by Owaidah (1991) and the one used in the current study is that Owaidah’s 

test required subjects to translate expressions from Arabic into English, while the test in the 

current study required subjects to translate expressions from English into Arabic. The exam was 

graded out of 100 marks with five marks being allocated to each item. The criteria followed in 

grading the test are explained in Table 6. 

Table 6 

Grading Criteria for the Translation Test 

Mark Explanation 

0 No mark is given if the participant does not provide a translation. 

1 1 mark is given if the participant provides an incorrect translation. 

2 2 marks are given if the participant provides a weak translation. 

3 3 marks are given if the participant provides an average translation. 

4 4 marks are given if the participant provides a good translation. 

5 5 marks are given if the participant provides an excellent translation. 

 

The subjects’ responses on the Translation Test were also used to create a classification 

of the errors they made as well as the translation strategies they followed. 
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3. 5. 2. The Sentence Comprehension Test 

 The Sentence Comprehension Test was also graded out of 100 marks with five marks 

being allocated to each item. The criteria followed in grading the test are explained in Table 7. 

Table 7 

Grading Criteria for the Sentence Comprehension Test 

Mark Explanation 

0 No mark is given if the participant does not provide a paraphrase. 

1 1 mark is given if the participant provides an incorrect paraphrase. 

2 2 marks are given if the participant provides a weak paraphrase. 

3 3 marks are given if the participant provides an average paraphrase. 

4 4 marks are given if the participant provides a good paraphrase. 

5 5 marks are given if the participant provides an excellent paraphrase. 

 

3. 5. 3. The Multiple-Choice Recognition Test 

 The Multiple-Choice Recognition Test was graded out of 20 marks with one mark being 

allocated to each item. A two-point scale was used to grade the subjects’ responses on this test. 

The criteria followed in grading the test are explained in Table 8. 
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Table 8 

Grading Criteria for the Multiple-Choice Recognition Test  

Mark Explanation 

0 
No mark is given if the participant does not make a choice OR if the 

participant makes an incorrect choice. 

1 1 mark is given if the participant makes a correct choice. 

 

3. 5. 4. The Multiple-Choice Translation Test 

 The Multiple-Choice Translation Test was graded out of 20 marks with one mark being 

allocated to each item. A two-point scale was used to grade the subjects’ responses on this test. 

The criteria followed in grading the test are explained in Table 9. 

Table 9 

Grading Criteria for the Multiple-Choice Translation Test  

Mark Explanation 

0 
No mark is given if the participant does not make a choice OR if the 

participant makes an incorrect choice. 

1 1 mark is given if the participant makes a correct choice. 
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3. 5. 5. The Multiple-Choice Sentence Comprehension Test 

 The Multiple-Choice Sentence Comprehension Test was graded out of 20 marks with one 

mark being allocated to each item. A two-point scale was used to grade the subjects’ responses 

on this test. The criteria followed in grading the test are explained in Table 10. 

Table 10 

Grading Criteria for the Multiple-Choice Sentence Comprehension Test  

Mark Explanation 

0 
No mark is given if the participant does not make a choice OR if the 

participant makes an incorrect choice. 

1 1 mark is given if the participant makes a correct choice. 

 

3. 6. Measurement 

 The results of the study were obtained from the analysis of the data collected using the 

tests discussed above. In order to analyze the collected data, frequency distributions were 

specified by calculating the mean and standard deviation for each item, thereby determining the 

degree of difficulty of the items by ordering the results accordingly (see Tables F1 to F5 in 

Appendix F).  

 Furthermore, the One-Sample T-Test was applied to determine the means for the items on 

each of the tests in order to measure the accuracy of the responses, and finally to establish 

whether or not a degree of difficulty was present in both translation and comprehension (see 

Tables G1 to G5 in Appendix G).  
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CHAPTER FOUR 

Data Analysis and Results 

4. 1. Introduction 

 This chapter deals with the analysis and interpretation of the data collected from the study 

instruments. The discussion will be divided according to the research questions: 

1. Do female translation majors face difficulties in understanding English idiomatic 

expressions? 

2. Do female translation majors face difficulties in translating English idiomatic expressions 

into Arabic? 

3. What are the difficulties the subjects in the study face when they come across the 

aforementioned expressions?   

4. How can these difficulties/errors be classified? 

5. What are the strategies the subjects resort to when dealing with idioms in translation? 

4. 2. Research Question One  

 The first research question is: Do female translation majors face difficulties in 

understanding English idiomatic expressions? To answer this question the researcher mainly 

examined the results of: (1) the Sentence Comprehension Test, (2) the Multiple-Choice Sentence 

Comprehension Test, and (3) the Multiple-Choice Recognition Test as the main purpose of these 

tests was to examine the subjects’ ability to understand idiomatic expressions in the English 

Language. The researcher also took into consideration the results of the Multiple-Choice 
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Translation Test since it also gives an indication of whether or not the subjects understand 

English idiomatic expressions. 

4. 2. 1. The Sentence Comprehension Test and the Multiple-Choice Sentence 

Comprehension Test 

 The researcher will devote this section to discuss the results of the Sentence 

Comprehension Test taken by the first group of subjects, and the Multiple-Choice Sentence 

Comprehension Test taken by the second group of subjects since the sentences on the two tests 

are identical.  

Accordingly, after analyzing the subjects’ results on the Sentence Comprehension Test, it 

was found that 39.2% of the total paraphrases provided by the subjects were excellent (i.e., were 

given 5 marks), which is not a relatively high percentage. However, 29.64% of the total 

responses were left blank by the subjects as shown in Table 11.  

Table 11 

Analysis of the Results on the Sentence Comprehension Test 

 N % 

Excellent paraphrase 447 39.2 

Good paraphrase 35 3.07 

Average paraphrase 44 3.85 

Weak paraphrase 29 2.54 

Incorrect paraphrase 247 21.7 

No response 338 29.64 

Total 1140 100 
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Nevertheless, the achievement level on this test does not necessarily indicate that the 

subjects did or did not understand the expressions. In other words, these results do not indicate 

that the first group of subjects had difficulties in the comprehension of idiomatic expressions, as 

the test involves the skill of paraphrase which means that the subjects not only had to understand 

the expressions, but they also had to express their meanings in their own words. So, if a subject 

understood the expression, but failed to express its meaning correctly, then that means she had 

difficulty in producing the paraphrase and not in understanding the idiom. For this reason, it was 

necessary to verify whether the weak or incorrect scores were the result of miscomprehension or 

mistakes in paraphrasing.  

Thus, the Multiple-Choice Sentence Comprehension Test was created using the same 

sentences in the Sentence Comprehension Test. The results on the Multiple-Choice Sentence 

Comprehension Test indicated that 82.71% of the subjects’ total responses were correct as shown 

in Table 12, which is considered a high percentage.  

Table 12 

Analysis of the Results on the Multiple-Choice Sentence Comprehension Test I 

 

Correct 

Responses 

Incorrect 

Responses 

N 761 159 

% 82.7 17.3 

 

Table 13 gives further details of the percentages of correct and incorrect responses for 

each item on the test, and it becomes clear after this analysis that the performance on the 

Multiple-Choice Sentence Comprehension Test was mostly high. 
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Table 13 

Analysis of the Results on the Multiple-Choice Sentence Comprehension Test II 

Item 

Number Count 

of Correct 

Responses 

Percentage of 

Correct 

Responses 

Number Count 

of Incorrect 

Responses 

Percentage of 

Incorrect 

Responses 

1 39 84.8 7 15.2 

2 21 45.7 25 54.3 

3 42 91.3 4 8.7 

4 28 60.9 18 39.1 

5 45 97.8 1 2.2 

6 44 95.7 2 4.3 

7 38 82.6 8 17.4 

8 42 91.3 4 8.7 

9 41 89.1 5 10.9 

10 42 91.3 4 8.7 

11 43 93.5 3 6.5 

12 39 84.8 7 15.2 

13 40 87.0 6 13.0 

14 33 71.7 13 28.3 

15 40 87.0 6 13.0 

16 42 91.3 4 8.7 

17 24 52.2 22 47.8 

18 40 87.0 6 13.0 

19 35 76.1 11 23.9 

20 43 93.5 3 6.5 
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4. 2. 2. The Multiple-Choice Recognition Test  

As for the results on the Multiple-Choice Recognition Test taken by the first group of 

subjects, the analysis revealed that the percentage of correct responses was 68% of the total 

number of responses which is not considered a relatively high percentage (see Table 14). 

Table 14 

Analysis of the Results on the Multiple-Choice Recognition Test I 

 

Correct 

Responses 

Incorrect 

Responses 

N 775 365 

% 68.0 32.0 

 

More details concerning the percentages of correct and incorrect responses for each item 

on the Multiple-Choice Recognition Test are displayed in Table 15. 

Table 15 

Analysis of the Results on the Multiple-Choice Recognition Test II 

Item 

Number Count 

of Correct 

Responses 

Percentage of 

Correct 

Responses 

Number Count 

of Incorrect 

Responses 

Percentage of 

Incorrect 

Responses 

1 46 80.7 11 19.3 

2 24 42.1 33 57.9 

3 56 98.2 1 1.8 

4 40 70.2 17 29.8 

5 25 43.9 32 56.1 

6 47 82.5 10 17.5 

7 31 54.4 26 45.6 

8 51 89.5 6 10.5 
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9 38 66.7 19 33.3 

10 39 68.4 18 31.6 

11 22 38.6 35 61.4 

12 48 84.2 9 15.8 

13 42 73.7 15 26.3 

14 15 26.3 42 73.7 

15 56 98.2 1 1.8 

16 57 100.0 0 0.0 

17 39 68.4 18 31.6 

18 30 52.6 27 47.4 

19 27 47.4 30 52.6 

20 42 73.7 15 26.3 

 

 It is important to point out that the items on the Multiple-Choice Sentence 

Comprehension Test and the Multiple-Choice Recognition Test are different which explains the 

difference in the results. 

4. 2. 3. The Multiple-Choice Translation Test 

 The researcher included a discussion of the results of the Multiple-Choice Translation 

Test taken by the second group of subjects under the discussion of Research Question One 

because the subjects’ choices on this test provided an indication of their comprehension of the 

expressions on the test. As the choices they made, were based on their comprehension of the 

sentences among, other factors.  

 The subjects’ performance on this test indicated that the percentage of correct responses 

was 75.7%, which is a relatively high percentage. See Table 16. 
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Table 16 

Analysis of the Results on the Multiple-Choice Translation Test  

 

Correct 

Responses 

Incorrect 

Responses 

N 696 224 

% 75.7 24.3 

Hence, in response to the first research question, and after analyzing the data collected 

from the four relevant instruments, it can be concluded that the subjects of the present study 

generally do not face difficulties in understanding idiomatic expressions. 

4. 3. Research Question Two 

 The second research question is: Do female translation majors face difficulties in 

translating English idiomatic expressions into Arabic? To answer this question, the researcher 

analyzed the subjects’ results on the Translation Test, which was given to the first group of 

subjects, and the Multiple-Choice Translation Test, which was given to the second group of 

subjects, as the main purpose of these two tests was to investigate translation ability. 

 After analyzing the subjects’ translations on the Translation Test, it was exhibited that 

43% of the subjects’ total responses were excellent translations, while 27% were incorrect 

translations as shown in Table 17. The percentage of responses that were left blank was not 

statistically significant at only 8% of the total number of responses.  
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Table 17 

Analysis of the Results on the Translation Test  

 
N % 

Excellent translation 494 43 

Good translation 98 9 

Average translation 117 10 

Weak translation 32 3 

Incorrect translation 307 27 

No response 92 8 

Total 1140 100 

  

Having reached these results, it could be inferred that the subjects generally do face 

difficulties in translating English idiomatic expressions into Arabic. Furthermore, when taking 

into consideration the subjects’ results on the Multiple-Choice Translation Test, as previously 

discussed in section 4. 2. 3. (i.e., the percentage of correct responses was approximately 75%), it 

could be further concluded that the relatively low scores can be attributed to difficulties in the 

process of translation itself, and not due to miscomprehension of the expressions as they were 

generally able to choose the most suitable translation when provided with a number of choices. 

4. 4. Research Questions Three and Four 

 The third and fourth research questions are: What are the difficulties the subjects in the 

study face when they come across the aforementioned expressions? And: How can these 

difficulties/errors be classified? They will be discussed together in this section because they are 

related. 

 To answer these questions, the researcher examined the subjects’ responses on the 

Translation Test, which was given to the first group of subjects. After analyzing the subjects’ 
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translations, the researcher indicated the major types of errors committed by the subjects. These 

error categories also helped in inferring the major areas of difficulty.  

The analysis revealed that the errors were found to fall under 11 categories with some 

categories proving to be more statistically significant than others. Most of the error categories 

corresponded to those found by Shudooh (1988) and Al-Qahtany (2004) in their studies. They 

are: miscomprehension of the original, wrong choice of word, literal translation, omission, 

addition, register/style, sentence structure, redundancy, ambiguity, use of exact English 

expression, and transliteration. Details of the percentage of the occurrence of each error type are 

shown in Table 18. 

Table 18 

Percentage of the Occurrence of Each Error Type 

Error Type N % 

Miscomprehension of 

original 
239 41.71 

Wrong choice of word 131 22.9 

Literal translation 88 15.35 

Register/style 42 7.32 

Omission 25 4.36 

Sentence structure 24 4.18 

Addition 14 2.44 

Ambiguity 5 0.87 

Redundancy 3 0.52 

Transliteration 1 0.17 

Use of exact English 

expression 
1 0.17 
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After categorizing the error types, it should be pointed out that the subjects committed 

such errors for two main reasons: (1) weakness of their English language proficiency, and (2) 

their inability, in some cases, to sense the idiomaticity of the expression. 

4. 4. 1. Miscomprehension of the Original 

 After examining the subjects’ translations, it appeared that most of the errors occurred as 

a result of the subjects’ inability to understand the meaning of the original English sentence. As a 

consequence, the translations were incorrect because they expressed meanings other than those 

intended by the ST. In the present study, miscomprehension of the original represents 41.71% of 

the total number of errors. 

 Under his discussion of this error type, Shudooh explained that errors resulting from the 

miscomprehension of the original text represent a serious problem as these errors result in 

sentences with distorted meanings. He also mentioned that these errors were mainly caused by 

the subjects' weak command of English which prevents them from grasping the intended 

meaning (1988, p. 25).  

 The following sentences are some examples of the occurrence of this error type: 

1. The new speed violation laws will go into effect immediately. 

.أْ اٌمٛا١ٔٓ اٌدذ٠ذح غ١ش اٌؼبدٌخ عززغ١ش ِجبششح  

2. The company’s difficulties gave their competition a window of opportunity to introduce their 

new product. 

.أػطذ اٌششوخ فشطخ ٌٍّٕبفغ١ٓ ٌلأطلاع ػٍٝ إٌّزح اٌدذ٠ذ  
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3. Officials declared standards in education have fallen across the board. 

.أػٍٓ اٌّغإٌْٚٛ ثأْ ِمب١٠ظ رؼ١ٍُ رُ ئٌغبؤ٘ب  

4. His actions were always above all suspicion. 

.دائّبً أفؼبٌٗ رزؼذٜ اٌزٛلؼبد  

5. The ideas discussed in the conference were ahead of their time. 

.اٌمؼب٠ب اٌزٟ رُ طشزٙب فٟ اٌّإرّش أخزد ٚلزبً ط٠ٛلًا  

4. 4. 2. Wrong Choice of Word 

 This error category represents the second major area of difficulty at 22.9%. The subjects 

were frequently mistaken in their choice of word either due to its similarity in form or meaning 

to another word, a wrong choice of derivation, or a wrong collocation.  

 It was noticed in one particular sentence “The new speed violation laws will go into 

effect immediately”, that many of the subjects substituted the word “violence” for the word 

“violation” because many of the translations contained the word “ػٕف”, which is the Arabic 

equivalent of “violence”. 

 Furthermore, in the sentence “Only the cream of the crop were asked to attend the 

meeting”, it was clear that many subjects were able to associate the meaning of “important 

people” with the expression “cream of the crop”. However, most of them were unable to choose 

a suitable equivalence. Some of the translations they provided were: -  اٌّذ٠ش - اٌشؤعبء -لبدح اٌفشلخ 

الأػؼبء ا١ٌّّٙٓ - اٌّدّٛػخ اٌٙبِخ - اٌّغإ١ٌٚٓ  . 
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In some cases, the wrong choice of word was the result of an attempt at yielding an 

idiomatic expression or collocation. For example, as a translation for “a big fish in a small 

pond”, one of the responses was: ٗٔدّبً ٚز١ذاً فٟ ِدزّؼ. From the subject’s response, it was clear that 

she attempted to provide a translation with idiomatic equivalence. The result was an awkward 

collocation in Arabic. 

 Another similar example that shows an unsuccessful attempt at producing an acceptable 

collocation was found for the translation of the sentence “This new “miracle medicine” is a 

double-edged sword; it will cure the disease, but it has some unpleasant side effects”. One 

subject provided the following translation:  ٌٕٗٙزا اٌذٚاء اٌّؼدضح اٌدذ٠ذ ٚخٙبْ فٙٛ ع١ؼبٌح اٌّشع ِٓ خٙخ ٚ ٌى

 to express the ”ٚخٙبْ“ In this case, the subject used the Arabic word .را آثبس خبٔج١خ غ١ش ِسّٛدح 

meaning of “double-edged”. This also created an awkward collocation since the word “ْٚخٙب” in 

Arabic is usually associated with people.   

4. 4. 3. Literal Translation  

 Literal translation accounted for 15.35% of the total number of errors. This type of error 

occurred when the subjects used word for word translation to express the meanings of the words 

in the English sentences (Al-Qahtany, 2004, p. 64). Ghazala explained that most of the errors 

translation students commit are due to their literal translation of words (2003, p83).  

It was noticed that the subjects resorted to literal translation in some sentences more than 

others. For example, in the sentence “The library has a place where you can return books after 

hours”, many of the subjects translated the idiomatic expression “after hours” literally into “ ثؼذ

 This probably means that many of them most probably did not recognize the expression .”عبػبد

as idiomatic, and therefore, they did not treat it as such.  
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Some other examples of literal translation which could have resulted from the inability of 

the subjects to recognize the idiomaticity of the expressions, miscomprehension of the original, 

or attempting an idiomatic equivalent are:  

1. Officials reported that there is a crying need for more schools in this area. 

. رذػٛ ئٌٝ أشبء اٌّض٠ذ ِٓ اٌّذاسط فٟ ٘زٖ إٌّطمخطشخبدروش ِغإٌْٚٛ أْ ٕ٘بن   

2. The company’s difficulties gave their competition a window of opportunity to introduce their 

new product. 

. ٌزمذ٠ُ ِٕزدبرُٙ اٌسذ٠ثخٔبفزح ِٓ اٌفشصأػطذ طؼٛثبد اٌششوخ ِٕبفغ١ٙب   

3. With his specialized degree, he was considered a big fish in a small pond. 

.وغّىخ وج١شح فٟ زٛع طغ١شثشٙبدرٗ اٌّزخظظخ أػزجش   

4. The thief was caught red-handed. 

.٠ذ٠ٗ ٍِطخخ ثبٌذِبءلجغ ػٍٝ اٌٍض ٚ   

5. The rise in the value of the Euro will work to the advantage of some companies. 

. ثم١ّخ ا١ٌٛسٚ ٌظبٌر ثؼغ اٌششوبدالأسصع١ىْٛ   

6. The new “miracle medicine” is a double-edged sword; it will cure the disease, but it has some 

unpleasant side effects. 

.؛ ع١ؼبٌح اٌّشع ٚ ٌىٓ ٌٗ آثبس خبٔج١خ ع١ئخع١ف رٚ زذ٠ٓ٘زا اٌؼلاج اٌّؼدضح ٘ٛ   
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7. His actions were always above all suspicion. 

.فٛق وً اٌظْٕٛئْ رظشفبرٗ وبٔذ   

8. The ideas discussed in the conference were ahead of their time. 

.لجً ٚلزٙبالأفىبس اٌزٟ رّذ ِٕبلشزٙب فٟ اٌّإرّش وبٔذ   

4. 4. 4. Register/Style 

 Registers are defined as language varieties that are appropriate for use in certain 

situations (Finegan and Besnier, 1989, p. 451, cited in Ayoub, 1994, p. 50).  Ayoub explains that 

translators should maintain the same register and level of formality used by the author of the 

original text. Thus, a translation should not be more formal or more colloquial than the original 

(1994, p. 53). Errors of this type represent 7.32% of the total number of errors.  

In some cases, the subjects were mistaken in their choice of register when they provided 

their translations. For instance, some used a more colloquial register to express the meaning of 

the given expressions. For example, one of the students provided the translation “ٗوجش سأع” as an 

equivalent for “he began to get too big for his britches”. Another example is the expression 

  .”for the expression “ground-breaking ”ززىغش اٌذ١ٔب“

 In other responses, the subjects sometimes provided translations that gave certain 

indications or shades of meaning not inferred from the original English sentences. For example, a 

couple of subjects used the Arabic word “اعزذػبء” in their translation of the sentence “Only the 

cream of the crop were asked to attend the meaning”. Although the Arabic word “اعزذػبء” does 

carry the meaning “to ask someone to come” it does not mean “to invite or to ask nicely”. 

Furthermore, it is also mostly used in Arabic in contexts where an authority asks someone to 
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meet with them. So, in this case, although the meaning is not absolutely incorrect, the translation 

did provide an extra shade of meaning that is not expressed by the original English sentence.  

4. 4. 5. Omission 

 This type of error occurred when the subjects omitted words or phrases during the 

translation process. Most of the occurrences can be attributed to carelessness since the 

percentage of omission is not statistically significant at 4.36%, in addition to the fact that the 

omitted words were not generally considered difficult. However, in some cases, the subjects 

omitted the translation of the idiomatic expression completely. In such cases, the reason was 

probably their inability to understand the meanings of the expressions (i.e., their ignorance of the 

meanings). 

The following sentences are examples of the occurrence of omission. The underlined 

words indicate where the omission occurred. 

1. Officials reported that there is a crying need for more schools in this area. 

. أطذس اٌّغإٌْٚٛ رمش٠ش ثبٌسبخخ ٌٍّض٠ذ ِٓ اٌّذاسط فٟ ٘زٖ إٌّطمخ   

2. The new speed violation laws will go into effect immediately.  

. ع١زُ رٕف١ز اٌمبْٔٛ فٛساً   

3. The company’s difficulties gave their competition a window of opportunity to introduce their 

new product. 

.ِٕسذ طؼٛثبد اٌششوخ اٌؼذ٠ذ ِٓ اٌفشص ٌزمذ٠ُ ِٕزدُٙ اٌدذ٠ذ   
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4. Officials declared standards in education have fallen across the board.  

.طشذ ِغإٌْٚٛ زٛي رذٟٔ ِغزٜٛ اٌزؼ١ٍُ  

5. They discovered ground-breaking techniques that will help in saving people’s lives.  

.رُ اوزشبف رم١ٕبد ٌٍّغبػذح فٟ اٌسفبظ ػٍٝ ز١بح إٌبط  

6. The thief was caught red-handed. 

.رُ اٌمجغ ػٍٝ اٌٍض   

7. The library has a place where you can return books after hours.  

.٠ٛخذ فٟ اٌّىزجخ ِىبْ ِخظض رؼ١ذ اٌىزت اٌّؼبسح ئ١ٌٗ  

8. The team won after they discovered their opponents’ Achilles heel.  

.فبص اٌفش٠ك ثؼذ اوزشبف ٔظ١شُ٘  

4. 4. 6. Sentence Structure  

 Errors in sentence structure occurred when subjects provided unacceptable Arabic 

sentences due to repetition, wrong word order, incorrect use of pronouns or demonstratives, or 

wrong person, number, voice, or tense. Errors of this type represent 4.18%.  

However, since the TL in the present study is the subjects' native language (i.e., Arabic), 

the researcher believes that the cause of errors in this category was either carelessness or, in 

some cases, the errors could have been the result of interference from English sentence structure. 

The following are some examples of the occurrence of this error type: 
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1. Well-qualified young people with experience in marketing are in great demand these days. 

.اٌسبخخ ئٌٝ ِغٛق ِإً٘ ٚ رٚ خجشح ٘ٛ ِب ٠زطٍت ٘زٖ الأ٠بَ  

2. The thief was caught red-handed. 

.ٌمذ رُ اٌمجغ ػٍٝ اٌٍظٛص ٚ ُ٘ ِزٍجغ١ٓ  

3. The student’s performance fell short of what is required of him to pass. 

.وبْ آداء اٌطلاة ػؼ١ف  

.وبْ اداء اٌطبٌت ألً ِّب ٠سزبخٗ ٌٍٕدبذ ف١ٗ  

4. 4. 7. Addition 

 Addition occurred when the subjects added items to their translations that were not part 

of the original English sentences. Addition can also be considered a statistically insignificant 

error type since not many occurrences were found. It accounted for 2.44% of the total number of 

errors. In some cases, the added items were not important and did not affect the meaning of the 

sentence. However, in other cases, the added items changed the intended meaning. This probably 

means that the subjects did not fully understand the meaning of the original sentence. 

The following sentences are some examples of the occurrence of addition. The 

underlined words indicate where the errors occurred. 

1. Officials reported that there is a crying need for more schools in this area. 

.رسزبج ئٌٝ اٌّض٠ذ ِٓ اٌّذاسط فٟ ٘زٖ إٌّطمخٕ٘بن فئخ طشذ اٌّغإٌْٚٛ ثأْ    
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2. The new speed violation laws will go into effect immediately. 

. ثم١بدح اٌغ١بسح ثغشػخ غ١ش لب١ٔٛٔخ عٛف رظٙش ٔزبئدٗ عش٠ؼبًاٌّخزضلبْٔٛ   

3. Well-qualified young people with experience in marketing are in great demand these days. 

.٘زٖ الأ٠بَأوثش ِٓ غ١شُ٘ اٌشجبة اٌّإ١ٍ٘ٓ ٚ اٌز٠ٓ ٌذ٠ُٙ خجشح فٟ اٌزغٛق ِطٍٛث١ٓ   

4. He’s on the point of starting a new life in another country. 

.ز١ث ع١جذأ ز١برٗ فٟ دٌٚخ أخشٜ٘ٛ فٟ ِشزٍخ خذ٠ذح   

5. The student’s performance fell short of what is required of him to pass. 

.ػٕذ أعزبرٌُُ٘ ٠ىٓ اداء اٌطلاة وبف١بً ٌّب ٠زطٍجٗ إٌدبذ   

4. 4. 8. Ambiguity 

 In some cases, the subjects provided sentences that were unclear and ambiguous. This 

ambiguity was sometimes the result of their odd use of pronouns, or an attempt to create a 

collocation. Nevertheless, ambiguity is not a statistically significant error type as it represents 

only 0.87%. 

Shudooh differentiated between ambiguity in the semantic sense (i.e., a sentence or word 

with more than one interpretation) and ambiguity in sentences which are confusing or offer an 

unclear meaning (1988, pp. 21-22). The second meaning of ambiguity is our concern in the 

current study, and some examples are: 

1. The student’s performance fell short of what is required of him to pass. 

.آداء اٌطبٌت فٟ الاخزجبس رطٍت أوثش ِٕٗ ٌٍٕدبذ ف١ٗ  
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2. Officials declared standards in education have fallen across the board. 

.طشذ ِغئ١ٌٛٓ ثأْ ِؼب١٠ش اٌزؼ١ٍُ رذٔٝ اٌّمب١٠ظ  

4. 4. 9. Redundancy 

 Redundant sentences were the result of the repetition of some ideas within the translation. 

This resulted in sentences that were too long, too weak, and, sometimes even, unclear. Shudooh 

defines redundancy as “the use of unnecessary and irrelevant material in the text” (1988, p. 20). 

However, redundancy is not considered a major error category as it represents only 0.52%. 

An example of this type of error is the translation provided for the sentence “The 

company’s difficulties gave their competition a window of opportunity to introduce their new 

product” as “ عبػذد اٌظؼٛثبد اٌزٟ ٚاخٙزٙب اٌششوخ ػٍٝ فزر ثبة إٌّبفغخ ٌٙب ٚ رٌه ثاربزخ اٌفشطخ ٌٙب ثزمذ٠ُ ِٕزدٙب

 The repetition of the pronoun in the Arabic sentence, in addition to its incorrect reference .”اٌدذ٠ذ

resulted in a weak and incorrect translation of the original. 

4. 4. 10. Transliteration 

 There was only one occurrence of transliteration in the sentence “The team won after 

they discovered their opponents’ Achilles heel”. The subject provided the following translation: 

".فبص اٌفش٠ك ثؼذ أْ اوزشف خظِٛٗ"أش١ٍض ١ً٘    

 It seems that, the subject did not recognize the expression as an idiomatic expression, and 

so she dealt with it as a proper noun that needed to be transliterated. 
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4. 4. 11. Use of Exact English Expression 

  There was also only one occurrence of this type of error in the sentence “Only the cream 

of the crop were asked to attend the meeting”. The subject responded “فمط ِٓ زؼشٚا الاخزّبع ُ٘ 

cream of the crop”. The subject most likely did not recognize the expression “cream of the crop” 

as an idiomatic expression and treated it as a name denoting a specific group or category.  

4. 5. Research Question Five 

 The fifth and final research question is: What are the strategies the subjects resort to 

when dealing with idioms in translation? In order to answer this question, the researcher mainly 

used the responses to the Translation Test, which was given to the first group of subjects. After 

the subjects’ translations were graded and the error types were classified, the researcher used the 

responses to create a classification of the strategies they used to translate the English sentences 

into Arabic.  

 Generally speaking, the strategies used by the subjects of the study correspond to some of 

the compensation strategies outlined by Oxford (1990). Namely, with regards to the aspect of 

comprehension and especially when the meaning of the idiom was unclear, the subjects most 

probably resorted to guessing which could have been accomplished through linguistic clues since 

learners resort to guessing when their lack of knowledge of vocabulary or grammar prevents 

them from understanding the intended meaning (Oxford, 1990, p. 49). 

As for the translation process, the subjects generally tried to overcome limitations in 

writing by applying a number of strategies, some of which correspond loosely to Oxford's (1990, 

pp. 50-51), such as:  
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1. Avoiding communication partially or totally. This occurred when subjects omitted the 

translation of the idiomatic expressions which was probably because they were 

unable to understand them. 

2. Adjusting or approximating the message. In this case, the subjects tried to provide 

near equivalent expressions by rendering expressions that were attempts at creating 

idiomatic expressions in the TL, or when they resorted to literal translation. 

3. Using circumlocution or synonym. Sometimes subjects provided paraphrases or 

explanations of the given expressions. 

It was found that the subjects mainly used seven strategies. These are: paraphrase, literal 

translation, use of an idiom or attempting an idiomatic translation, omission, use of a colloquial 

expression, transliteration, and use of the exact English expression. Details of the percentage of 

use for each strategy type are further presented in Table 19. 

Table 19 

Percentage of the Occurrence of Each Strategy Type 

Strategy Type N % 

Paraphrase 774 72.13 

Literal Translation 165 15.4 

Use of an Idiom/Attempting 

an Idiomatic Translation 
101 9.4 

Omission 29 2.7 

Use of a Colloquial 

Expression 
2 0.19 

Transliteration 1 0.09 

Use of Exact English 

Expression 
1 0.09 
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 After listing the strategy categories above, it is important to explain the reason for the 

overlap between these categories and the error categories discussed in section 4.4. For example, 

literal translation is an error type and also a strategy type. Similarly, omission, use of colloquial 

expression, transliteration, and use of English expression are both error and strategy types. 

 These categories have been used to designate error types in section 4.4. under the 

discussion of the classification of the errors the subjects made. However, they must also be 

included as strategies and discussed in this section because when the researcher examined the 

strategies the subjects used during translation, the strategies of literal translation or omission, for 

example, were used to render the Arabic sentence equivalents of the originals. When subjects 

used literal translation, the results were incorrect expressions that could not be considered proper 

Arabic; hence, these instances were considered errors. Similarly, omission was used in many 

cases, and the result was an incomplete sentence that failed to represent the intended meaning. 

Thus, the strategies discussed below are used to describe the methods the subjects used to create 

the translations, whether the result of their usage was a correct or an incorrect translation.  

At this point, it is also important to mention that some of the strategy categories used by 

the subjects of the present study correspond to the strategies discussed in Baker (1992), Migdadi 

(1994), Badawi (2008), and Al-Sheikh (2011).   

4. 5. 1. Paraphrase 

 As is clear in Table 19, paraphrase was the translation strategy most commonly used by 

the subjects as it represents 72.13%. Callison-Burch clarified that paraphrases are: “alternative 

ways of expressing the same content [.…] Sentential or clausal paraphrases rephrase entire 

sentences, whereas lexical or phrasal paraphrases reword shorter items” (2007, p. 11). He also 
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included a comment by Barzilay (2003, cited in Callison-Burch, 2007, pp. 12-13) explaining that 

multiple translations of a ST are considered paraphrases because they express the same meaning. 

Paraphrase is considered a valid communication strategy by Oxford (1990), Scarcella and 

Oxford (1992), and James (1998). Moreover, Baker considers it a very common translation 

strategy with regards to idiomatic expressions especially when there is no TL equivalent (1992, 

pp. 72-78). Furthermore, in his discussion of translation equivalence, Ayoub mentions that the 

only way to translate idiomatic expressions that have no TL equivalents is through paraphrase. 

He explained that meaning-based translation is appropriate when an equivalent is not available. 

(1994, p. 104-105). Badawi (2008) and Al-Sheikh (2011) also included paraphrase within their 

discussion of strategies. Moreover, Al-Sheikh found that paraphrase was the second most 

frequently used strategy by the subjects of her 2011 study.  

Nevertheless, McGuire (1980, cited in Al-Qahtany, 2004, pp. 57-58) and Al-Hamdallah 

(1998, p.31) both agree that paraphrase translation should only be used if there are no TL 

equivalents for the SL lexical items. Baker also mentioned that it might not always be useful to 

use the paraphrase strategy because it is strange to replace a word or phrase with a longer 

rendition, but she did add that the main advantage of paraphrase translation is the ability to 

convey the expressions’ propositional meaning (i.e., what the expression refers to) (1992, p. 40).  

Consequently, the subjects mostly resorted to paraphrase in the present study because 

many of the expressions used in the Translation Test do not have equivalent idiomatic 

expressions in the Arabic language. 

 However, not all instances of paraphrase use resulted in correct translations since 

paraphrase mainly relies on full comprehension of the SL expression and the ability to render 
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this understanding into the TL. Nevertheless, even cases of incorrect or weak paraphrase could 

not always be definitely attributed to miscomprehension of the idiom because the subject could 

have understood the idiom but was not able to express the meaning correctly. Below are some 

examples of paraphrase use: 

1. Well-qualified young people with experience in marketing are in great demand these days. 

.ئْ اٌطٍت ِزضا٠ذ ٘زٖ الأ٠بَ ػٍٝ اٌشجبة رٚ اٌىفبءح ٚ اٌخجشح فٟ اٌزغ٠ٛك  

2. They discovered ground-breaking techniques that will help in saving people’s lives. 

.اوزشفٛا رم١ٕبد زذ٠ثخ ٚ ِف١ذح عزغبػذ فٟ اٌسفبظ ػٍٝ أسٚاذ إٌبط    

3. The thief was caught red-handed. 

.لجغ ػٍٝ اٌٍض ِزٍجغبً  

4. The library has a place where you can return books after hours. 

.٠ٛخذ ِىبْ فٟ اٌّىزجخ لإػبدح اٌىزت ثؼذ أزٙبء عبػبد اٌؼًّ  

4. 5. 2. Literal Translation 

 Literal translation represented the second major translation strategy at 15.4%. Baker 

explained that translators usually resort to literal translation when they are unable to recognize 

idiomatic expressions as such (1992). In his 2008 study, Badawi concluded that the subjects of 

his study commonly resorted to literal translation, among other strategies. Al-Sheikh also found 

that literal translation represented the third most frequently used strategy by the subjects of her 

2011 study. 
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In some cases, the subjects used literal translation to provide interpretations of the SL 

sentences. In these cases, the subjects’ translations were weak, and it was clear that they were 

unable to recognize the idiomatic expressions as such; thus, they did not treat them accordingly 

(Baker, 1992).  

In the translation of some items, most of the subjects resorted to literal translation, such 

as the sentence: His actions were always above all suspicion. Many subjects translated the 

underlined idiomatic expression into: ْٕٛفٛق وً اٌظ.  

Some other interesting and commonly occurring instances of the use of literal translation, 

some of which have been previously mentioned in section 4. 4. 3., are: the translation of “after 

hours” as “ثؼذ عبػبد”, the translation of “double-edged sword” into “ٓع١ف رٚ زذ٠” instead of the 

common Arabic expression “ٓعلاذ رٚ زذ٠”, the translation of “window of opportunity” into “ ٔبفزح

“ the translation of “a big fish in a small pond” into ,”ِٓ اٌفشص ٚػبء طغ١ش/عّىخ وج١شح فٟ زٛع ”, the 

translation of “he’s on the point of starting” into “ٌمذ ثٍغ ٔمطخ ثذء”, and the translation of “ahead of 

their time” into “ُٙعبثمخ ٌٛلز”. 

The examples above are clear literal translations of the SL expressions. The intended 

meaning from some of these expressions could be understood even though the renditions were 

weak.  

These examples are obvious literal translations. However, in some sentences, the subjects 

used the literal meaning of one of the words in the SL expression and created their translations 

accordingly. For example, in the expression “in due course”, many subjects understood the 

meaning of “course” as “an educational program”, and they translated it as “ دٚسح رذس٠ج١خ/دٚسح ” 

accordingly. Another interesting example was found in some of the responses given for the 
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translation of “fallen across the board”. Some subjects understood “board” as “border line” and 

some translations were “ فٟ أسذاس ػٍٝ اٌسذٚد/رُ رخطٟ اٌسذٚد/ردبٚصد اٌسذٚد اٌدغشاف١خ ”. One subject even 

understood “board” as in “a black/white board” (i.e., in a classroom), and translated the 

expression into “رُ خشلٙب ػٓ طش٠ك اٌغجٛسح”. The expression “ground-breaking” was translated into 

“ رظذع الأسع/أسػ١خ ”. Another example was for the expression “ahead of their time”. A few 

students translated the expression into “ ػٍٝ سأط اٌمبئّخ/ِزشأعخ أٚلبرُٙ ” using the meaning of “head” 

and basing their translations on it. 

4. 5. 3. Use of an Idiom/Attempting an Idiomatic Translation 

 Sometimes the SL expressions had equivalent TL idiomatic expressions. These TL 

equivalents conveyed a meaning similar to that conveyed by the SL expressions, and in some 

cases they even shared the same form. The subjects used this strategy when they could provide 

an equivalent expression that expressed the intended meaning. This strategy represents 9.4% of 

the strategies used.  

In his discussion of translation equivalence, Ayoub explained that with regards to 

identical, semi-identical, and semi-different idioms, translators should provide the TL equivalent 

that shares both meaning and form with the SL expression, or that shares meaning only if an 

equivalent of form is not available (1994). 

Some examples from the subjects’ responses are: crying need = زبخخ ِبعخ, go into effect = 

ػ١ٍخ اٌمَٛ/طفٛح اٌّدزّغ/اٌظفٛح = cream of the crop ,عزذخً ز١ض اٌزٕف١ز , double-edged sword =  ٚعلاذ ر

ٌؼظش٘ب/عبثمخ لأٚأٙب = ahead of their time ,زذ٠ٓ . 

 However, in some cases, the subjects attempted to create an idiomatic expression in order 

to match the style of the SL sentence, or they used an existing TL idiomatic expression that did 
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not render the correct meaning of the SL expression or was inappropriate to the context. This 

resulted in awkward and unusual combinations that caused mistranslations of the SL sentences 

because the expressions provided or created by the subjects were not appropriate to the contexts 

of the items. A few examples of these attempts include: window of opportunity = ًِثظ١ض أ, a 

big fish in a small pond = أعذ اٌغبثخ/اٌظفمخ اٌشاثسخ , he began to get too big for his britches =  ثذأ ٠ؼذ

 .اٌؼذح ٚ ٠ؼغ اٌخطخ

4. 5. 4. Omission 

 According to Dickins, Hervey, and Higgins omission is considered a legitimate 

translation strategy when dealing with two languages as different from each other as Arabic and 

English are. Omission is also used when the information conveyed is not particularly important. 

In this case, it is better to omit the information instead of causing confusion by translating it. 

Finally, in some cases, cultural differences make the translation of some elements redundant 

(2002, pp. 23-24).   

Omission represents 2.7% of the strategies used by the subjects. The researcher noticed 

that the subjects’ use of omission resulted in incomplete translations that lacked some 

information expressed by the original sentence. For example, one subject translated the sentence 

“Officials declared standards in education have fallen across the board” into “ ْأػٍٓ اٌّغإٌْٚٛ أ

 In this example, the meaning of the SL sentence was partially conveyed by .”ِؼب١٠ش اٌزؼ١ٍُ لذ رذ٘ٛسد

the TL sentence because the subject did not provide a translation for the idiomatic expression 

“across the board”.  

Another example is a translation for the sentence “They discovered ground-breaking 

techniques that will help in saving people’s lives”. One subject provided the following 
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translation: رُ اوزشبف رم١ٕبد ٌٍّغبػذح فٟ اٌسفبظ ػٍٝ ز١بح إٌبط. In this example, the subject did not 

provide a translation for the expression “ground-breaking”. The meaning of the SL sentence is 

incompletely conveyed here as well. 

Other examples of omission are: for the sentence “The team won after they discovered 

their opponent’s Achilles heel”, some subjects did not provide a translation for the expression 

“Achilles heel” and gave translations similar to the following: ُ٘فبص اٌفش٠ك ثؼذ اوزشبف ٔظ١ش. It is clear 

that omitting the translation of the SL idiomatic expression resulted in an incorrect translation.  

Another example is a translation provided for the sentence: The library has a place where 

you can return books after hours. One subject provided the following translation:  ٠ٛخذ فٟ اٌّىزجخ

 In this example, omitting the translation of the expression “after .ِىبْ ِخظض رؼ١ذ اٌىزت اٌّؼبسح ئ١ٌٗ

hours” provided an incomplete TL sentence that lacks some information conveyed by the SL 

sentence.  

4. 5. 5. Use of a Colloquial Expression 

 In a couple of cases, some subjects resorted to informal or colloquial language to render 

the meaning of the SL expression. Even though these translations were not considered acceptable 

since the colloquial variety of language is generally not acceptably used in written form, this 

strategy is mentioned in this study as a description of the actual findings. However, the use of 

colloquial expressions is not considered statistically significant since only two instances 

occurred. 

The examples for this strategy are those previously discussed in section 4. 4. 4. They are: 

the translation of “ground-breaking” into “ززىغش اٌذ١ٔب” and the translation of “to get too big for his 

britches” into “ٗوجش سأع”. 
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4. 5. 6. Transliteration and Use of the Exact English Expression 

 The last two strategies have each only been used once. Again, the researcher must note 

here that the use of the two strategies ultimately resulted in incorrect translations; however, it is 

important to mention them as strategies since they had actually been used.  

 Transliteration was used in one translation only. A subject translated the sentence “The 

team won after they discovered their opponent’s Achilles heel” into “ فبص اٌفش٠ك ثؼذ أْ "أش١ٍض ١ً٘ 

"اوزشف خظِٛٗ ”. In this case, the subject did not recognize the expression “Achilles heel” as an 

idiomatic expression with a fixed meaning, and she treated it as a proper noun and transliterated 

it into Arabic. 

 Use of the exact English expression also occurred once. A subject translated the sentence 

“Only the cream of the crop were asked to attend the meeting” into “فمط ِٓ زؼشٚا الاخزّبع ُ٘ 

cream of the crop”. Here the subject did not recognize the expression “cream of the crop” as an 

idiomatic expression with a fixed meaning, and she inserted it as it is into her translation as if it 

were a term or a name referring to a specific group or entity. 

 However, although these two strategies resulted in incorrect translations in the current 

study, that does not necessarily entail that they are not correct translation strategies. Both 

strategies are acceptable in certain cases. For example, transliteration is commonly used in the 

translation of proper nouns (i.e., the names of certain people, countries, organization, etc.) 

(Ghazala, 2003, pp. 156-192).  
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4. 6. Conclusion 

To conclude, it was noticed that the findings of the current study contradict with the 

findings of some studies, and correspond to the findings of others.  

With regards to the comprehension of idiomatic expressions, the researcher concluded 

that, generally speaking, the subjects did not face difficulties in understanding idiomatic 

expressions. This could have been because the expressions used were generally high-frequency 

idioms that were familiar to the subjects.  

However, other studies, such as Abu-Afeefeh's (1987) and Hussein et al. (2000) revealed 

that learners face difficulties in the comprehension of idiomatic expressions especially those that 

are not similar or identical between Arabic and English. These difficulties could have been the 

result of a number of different factors, such as the nature of the instruments used by the 

researchers, the items on the tests, or the subjects’ proficiency levels.  

Furthermore, both researchers examined translation from Arabic into English (Abu-

Afeefeh, 1987 and Hussein et al. 2000), while the present study examined translation from 

English into Arabic, and since the subjects of both their studies were non-native speakers of 

English in addition to the fact that English idioms are generally considered difficult, this 

probably influenced the subjects’ performance.  

As for the translation of idioms, the present study showed that the subjects generally face 

difficulties in translating English idiomatic expressions into Arabic. This corresponds to the 

findings of Bataineh (1996), Hussein et al. (2000), and Badawi (2008). 
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Moreover, while classifying the subjects' errors, the researcher noticed that the errors 

detected in their translations correspond to some categories previously outlined by others, such 

as those mentioned by Zaghlool (1984), Zughoul (1990, cited in Migdadi, 1994), Shudooh 

(1988), and Al-Qahtany (2004). 

With respect to the three criteria of error level: (1) modality, (2) medium, and (3) level 

(James, 1998, pp. 129-130), the subjects' errors can generally be described as follows: 

1. With regards to modality, the errors were receptive during the process of reading the items to 

understand them before translation (e.g., miscomprehension of the original), and they were 

simultaneously productive during the process of producing the translations of the items (e.g., 

literal translation and errors of register/style). 

2. With regards to medium, the errors were all of written language, since the subjects were 

required to produce written translations of the items. 

3. With regards to level, the significant errors were found to be those in composing, and 

understanding. The researcher also detected lexical errors, such as wrong choice of word, and 

grammatical errors, such as those found in sentence structure. 

As for the strategies detected in the current study, the researcher found that the subjects 

generally used the translation strategies outlined by Baker (1992), as well as some strategies 

discussed by Migdadi (1994) in his study on vocabulary learning strategies, such as literal 

translation and avoidance. These strategies also correspond to some strategies mentioned by 

Badawi (2008) and Al-Sheikh (2011). They also used some of the learning strategies outlined by 

Oxford (1990) and Scarcella and Oxford (1992). 
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CHAPTER FIVE 

Summary, Recommendations, and Suggestions for Further Research 

5. 1. Introduction 

 In this chapter, the researcher discusses the findings that were concluded from the present 

study, gives some recommendations, and provides some suggestions for further research. 

5. 2. Summary of the Research Findings 

 As mentioned in chapter 1, the aim of the current study was to investigate whether or not 

female English translation students at the College of Languages and Translation, King Saud 

University, face any difficulties with the comprehension of English idiomatic expressions and 

their translation into Arabic. These main objectives were achieved by analyzing the data 

collected using the instruments designed for the purpose of the study. The analysis focused on: 

1. Finding out whether or not any problems in the comprehension of English idiomatic 

expressions exist. 

2. Finding out whether or not any problems in the translation of English idiomatic expressions 

exist. 

3. Identifying the areas of difficulty by classifying the error types. 

4. Categorizing the translation strategies used. 
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5. 2. 1. General Findings 

1. It was found that the subjects of the present study generally do not face difficulties in the 

comprehension of English idiomatic expressions. 

2. It was found that the subjects of the presents study generally do face difficulties in the 

translation of English idiomatic expressions into Arabic. 

3. It was found that some of the difficulties were the result of the subjects’ inability to recognize 

the expressions as idiomatic.  

4. It was found that the major error types committed by the subjects of the current study fall 

under the following eleven categories: miscomprehension of original, wrong choice of word, 

literal translation, register/style, omission, sentence structure, addition, ambiguity, redundancy, 

transliteration, and use of exact English expression. 

5. It was found that the major translation strategies used by the subjects of the current study fall 

under the following seven categories: paraphrase, literal translation, use of an idiom/attempting 

an idiomatic translation, omission, use of a colloquial expression, transliteration, and use of the 

exact English expression. 

5. 2. 2. Findings with Regards to the Error Categories 

1. It was found that among the eleven error categories detected and classified in the present 

study, three could be considered the most serious, since some types occurred rarely, or even only 

once. The three most serious error types are: miscomprehension of the original, wrong choice of 

word, and literal translation. 
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 2. It was found that miscomprehension of the original at 41.71% accounted for most of the 

errors committed by the subjects when translating the English idioms into Arabic. It could be 

argued that in some cases the subjects’ inability to understand the idioms was due to their 

inability to recognize them as idiomatic expressions. 

3. It was found that the subjects’ wrong choice of words in the process of translation was the 

second major area of difficulty, as it represented 22.9%. This usually resulted from the 

substitution of the correct words with other words either similar in form or meaning, the wrong 

choice of collocation, or the wrong derivation. 

4. It was found that literal translation accounted for the third major error type at 15.35%.  

5. 2. 3. Findings with Regards to the Strategy Categories 

1. It was found that among the seven translation strategies used by the subjects in the present 

study, two could be considered more common than the other five strategy types because some 

strategies were used only a few times or even only once. The two strategies used most were 

paraphrase and literal translation. 

2. It was found that the translation strategy used most by the subjects of the current study was 

paraphrase at 72.13%. The reason behind this high percentage is probably the fact that many of 

the idioms used in the study do not have clear Arabic idiomatic equivalents. 

3. It was found that literal translation was the second most used translation strategy by the 

subject of the present study. Its use represented 15.4%. Literal translation was commonly used 

although in many cases it yielded incorrect or weak translations. 

 



80 
 

5. 3. Recommendations 

 Based on the previous findings, the researcher recommends that the female students of 

the College of Languages and Translation, King Saud University be: 

1. Introduced to a broader sample of English idiomatic expressions, their meanings, and contexts 

of use throughout their initial years of study in order to enable them to recognize as many idioms 

as possible. 

2. Encouraged to use English idiomatic expressions especially in speaking and writing classes 

where appropriate and suitable. 

3. Introduced to a broader sample of English idiomatic expressions in the specialized translation 

courses they take, through the use of authentic materials containing the expressions most 

common to the field under study (e.g., Translation in the Field of Engineering or Medical 

Translation). 

4. Trained on the strategies used to translate English idioms into Arabic. Training should include 

providing the students with theoretical information on how to deal with idioms in translation, in 

addition to practical application. 

5. Made aware of various lexical resources, such as dictionaries of idioms and phrasal verbs, 

both monolingual and bilingual. 

5. 4. Suggestions for Further Research 

 It is hoped that this study will encourage more research in the field of idiom 

comprehension and translation in order to provide teachers and students of translation with more 
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insights and helpful information that will contribute to the development of present teaching 

methods and eventually to our students’ abilities and skills. 

 The researcher suggests some areas for further research: 

1. A similar study could be conducted to investigate the comprehension and translation abilities 

of male translation students at the same levels of the female students in the present study. Then 

the results could be compared to those of the current study's. 

2. A similar study could be carried out on translation students in other universities in Saudi 

Arabia or in other Arab countries. The results of these studies could then be compared. 

3. A study could be conducted to investigate the difficulties in translating Arabic idioms into 

English. 

4. A similar study could be conducted investigating idioms belonging to a certain field or subject 

area. 

5. A similar study could be conducted investigating whether or not there is a relationship 

between the ability to understand and translate English idioms and an English translation major’s 

level of academic achievement (i.e., their GPA). 

6. A study could be conducted to investigate whether some types of idioms are easier for English 

translation majors to understand/translate than others (i.e., identical, similar, or different idioms). 
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Appendix A 

Translation Test 

Instructions: Translate the following sentences into good Arabic. Please do not consult a 

dictionary. 

1. Officials reported that there is a crying need for more schools in this area. 

______________________________________________________________________________ 

2. The new speed violation laws will go into effect immediately.  

______________________________________________________________________________ 

3. The company’s difficulties gave their competition a window of opportunity to introduce their 

new product. 

______________________________________________________________________________ 

4. Only the cream of the crop were asked to attend the meeting.  

______________________________________________________________________________ 

5. With his specialized degree, he was considered a big fish in a small pond. 

______________________________________________________________________________ 

6. Well-qualified young people with experience in marketing are in great demand these days. 

______________________________________________________________________________ 

7. Officials declared standards in education have fallen across the board. 

______________________________________________________________________________ 

8. They discovered ground-breaking techniques that will help in saving people’s lives. 

______________________________________________________________________________ 

9. The thief was caught red-handed. 

______________________________________________________________________________ 

10. The library has a place where you can return books after hours. 

______________________________________________________________________________ 
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11. The rise in the value of the Euro will work to the advantage of some companies.  

______________________________________________________________________________ 

12. This new “miracle medicine” is a double-edged sword; it will cure the disease, but it has 

some unpleasant side effects. 

______________________________________________________________________________ 

13. His actions were always above all suspicion. 

______________________________________________________________________________ 

14. He’s on the point of starting a new life in another country. 

______________________________________________________________________________ 

15. The committee will contact the applicants in due course. 

______________________________________________________________________________ 

16. The ideas discussed in the conference were ahead of their time. 

______________________________________________________________________________ 

17. The student’s performance fell short of what is required of him to pass. 

______________________________________________________________________________ 

18. Although his friends believed that he was wrong in his beliefs, he stood his ground. 

______________________________________________________________________________ 

19. The team won after they discovered their opponents’ Achilles heel. 

______________________________________________________________________________ 

20. After being promoted to manager, he began to get too big for his britches. 

______________________________________________________________________________ 
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Appendix B 

Sentence Comprehension Test 

Instructions: Paraphrase the underlined words in English. 

1. They showed commitment to the job above and beyond what was expected of them. 

______________________________________________________________________________ 

2. Disease began spreading in the wake of the floods. 

______________________________________________________________________________ 

3. It is almost impossible to keep abreast of all the latest developments in computing. 

______________________________________________________________________________ 

4. She was completely taken aback by his anger. 

______________________________________________________________________________ 

5. The sale of Japanese cars is sky-rocketing in America. 

______________________________________________________________________________ 

6. There are a lot of good heads in the university 

______________________________________________________________________________ 

7. The new regulations will put many of the small firms out of business. 

______________________________________________________________________________ 

8. The two leaders are poles apart. 

______________________________________________________________________________ 

9. Several of the airline’s airplanes are temporarily out of commission and undergoing safety 

checks. 

______________________________________________________________________________ 

10. The doctor will be on call 24 hours a day. 

______________________________________________________________________________ 
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11. We need an expert who knows the subject from A to Z. 

______________________________________________________________________________ 

12. The child was born deformed in consequence of an injury to its mother. 

______________________________________________________________________________ 

13. Managing her home life and work was proving to be something of a juggling act. 

______________________________________________________________________________ 

14. The committee members were all for the proposed action plan. 

______________________________________________________________________________ 

15. The police officer needs the information at your earliest convenience. He needs to finish the 

final report. 

______________________________________________________________________________ 

16. By mistake, I let the cat out of the bag. 

______________________________________________________________________________ 

17. A diplomat learns not to take everything at face value. 

______________________________________________________________________________ 

18. The company added fuel to fire when they criticized the workers. 

______________________________________________________________________________ 

19. Being responsible for the project was a huge weight on her shoulders. 

______________________________________________________________________________ 

20. I don’t think this store sells second-hand merchandise. 

______________________________________________________________________________ 
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Appendix C 

Multiple-Choice Recognition Test 

Instructions: Find the word or phrase that is closest in meaning to the underlined words or 

phrases in the following sentences. 

 

1. It is very difficult to break the ice with people you don’t know. 

(a) get angry     (c) argue 

(b) get acquainted    (d) travel 

2. It’s time for lunch. This time we’ll go Dutch. 

(a) we’ll eat quickly    (c) you pay for your lunch and I’ll pay for mine 

(b) you’ll be my guest    (d) we’ll eat together 

3. This new fashion trend will catch on quickly. 

(a) be cancelled    (c) cost a fortune 

(b) become popular    (d) be aired next season  

4. I was surprised to hear that Sam had kicked the bucket. 

(a) got sick     (c) died 

(b) carried the bucket    (d) filled the bucket 

5. He takes after his father.  

(a) resembles     (c) loves 

(b) helps     (d) inherits 

6. The company provided cutting edge computer technology. 

(a) expensive     (c) heavy 

(b) advanced     (d) cheap 
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7. Plans to build a new road around the town hit a brick wall when local residents protested. 

(a) were postponed    (c) were forced to stop 

(b) were changed    (d) were cancelled 

8. As far as I know he made up the story. 

(a) invented the story    (c) read the story 

(b) heard the story    (d) liked the story 

9. He hit the nail on the head. 

(a) He hurt me on the head   (c) He got promoted 

(b) He was right    (d) He got angry 

10. The teacher made an example of the students who were caught cheating 

(a) explained     (c) punished  

(b) gave an example    (d) presented 

11. He used to be so ambitious, but his ambitions seemed to have withered on the vine. 

(a) stopped gradually    (c) strengthened 

(b) stopped suddenly    (d) changed 

12. He is the black sheep of the family. 

(a) is the richest in the family   (c) is the youngest member 

(b) has a bad reputation   (d) is the most active member 

13. I am going to call off the meeting. 

(a) hold     (c) finish 

(b) cancel     (d) start 

14. The people attending the meeting came from all walks of life - students, writers, business 

people, etc. 

(a) different professions   (c) different interests 

(b) different backgrounds   (d) different places 
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15. The first experiment was a blind alley, but the second one gave very promising results. 

(a) was successful    (c) was useful 

(b) was useless    (d) was cancelled 

16. I don’t think Mary will spill the beans. 

(a) throw the beans away   (c) tell a secret 

(b) cook beans     (d) get married 

17. In the meeting, the company’s spokesperson put all the cards on the table. 

(a) be frank     (c) start a new project 

(b) win this game    (d) clean the table 

18. I cannot put up with the new manager. 

(a) trust     (c) meet 

(b) endure     (d) visit 

19. The meetings will be held on an ad hoc basis. 

(a) when necessary     (c) daily 

(b) rarely     (d) planned in advance 

20. It cost me an arm and a leg. 

(a) took me a lot of time   (c) was very cheap 

(b) cost me a lot of money   (d) broke my arm and my leg 
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Appendix D 

Multiple-Choice Translation Test 

Instructions: Choose the most suitable translation for each of the sentences below. 

 

1. Officials reported that there is a crying need for more schools in this area. 

(a) أػٍٓ اٌّغإٌْٚٛ ػٓ ٚخٛد زبخخ ِبعخ ٌٍّض٠ذ ِٓ اٌّذاسط فٟ ٘زٖ إٌّطمخ 

(b) أطذس اٌّغإٌْٚٛ رمش٠شاً ٠ٛػر ٚخٛد ازز١بج شذ٠ذ ٌٍّض٠ذ ِٓ اٌّذاسط فٟ ٘زٖ إٌّطمخ  

(c) أػٍٓ اٌّغإٌْٚٛ ػٓ ٚخٛد زبخخ طبسخخ ٌٍّض٠ذ ِٓ اٌّذاسط فٟ ٘زٖ إٌّطمخ 

 

2. The new speed violation laws will go into effect immediately.  

(a) ًعزذخً اٌمٛا١ٔٓ اٌدذ٠ذح ٌّخبٌفبد اٌغشػخ ز١ض اٌزٕف١ز فٛسا  

(b) ع١ىْٛ ٌٍمٛا١ٔٓ اٌدذ٠ذح ٌّخبٌفبد اٌغشػخ رأث١ش ِجبشش  

(c) ًعزإثش اٌمٛا١ٔٓ اٌدذ٠ذح ٌّخبٌفبد اٌغشػخ فٛسا  

 

3. The company’s difficulties gave their competition a window of opportunity to introduce their 

new product. 

(a) أربزذ اٌظؼٛثبد اٌزٟ رّش ثٙب اٌششوخ ٌّٕبفغ١ٙب ٔبفزح ِٓ اٌفشص ٌطشذ ِٕزدُٙ اٌدذ٠ذ  

(b) أربزذ اٌظؼٛثبد اٌزٟ رّش ثٙب اٌششوخ ٌّٕبفغ١ٙب فشطخ ٌطشذ ِٕزدُٙ اٌدذ٠ذ  

(c)  أػطذ اٌظؼٛثبد اٌزٟ رّش ثٙب اٌششوخ ٌّٕبفغ١ٙب ثظ١ض أًِ ٌطشذ ِٕزدُٙ اٌدذ٠ذ  

 

4. Only the cream of the crop were asked to attend the meeting.  

(a) ٓ٠ذع ٌسؼٛس الاخزّبع ئلا أطسبة ششوبد الأٌجبْ ٚ اٌّضاسػ١ ٌُ   

(b) ٠ذع ٌسؼٛس الاخزّبع ئلا طفٛح اٌّدزّغ ٌُ  

(c) دػٟ ٌسؼٛس الاخزّبع ػذد ِؼ١ٓ ِٓ إٌبط فمط   
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5. With his specialized degree, he was considered a big fish in a small pond. 

(a) ئٔٗ ٠ؼزجش عّىخ وج١شح فٟ ثس١شح طغ١شح ثغجت رخظظٗ اٌذل١ك   

(b) ئٔٗ رٚ ِٕضٌخ وج١شح ثغجت رخظظٗ اٌذل١ك    

(c) ئٔٗ ١ِّض ثغجت رخظظٗ اٌذل١ك   

 

6. Well-qualified young people with experience in marketing are in great demand these days. 

(a) ٠ض٠ذ اٌطٍت ٘زٖ الأ٠بَ ػٍٝ اٌشجبة اٌّإ١ٍ٘ٓ رٚٞ اٌخجشح فٟ ِدبي اٌزغ٠ٛك  

(b) َئْ اٌشجبة اٌّإ١ٍ٘ٓ اٌز٠ٓ ٌذ٠ُٙ خجشح فٟ ِدبي اٌزغ٠ٛك ٠زُ طٍجُٙ ثشذح ٘زٖ الأ٠ب  

(c) َئْ اٌشجبة اٌّإ١ٍ٘ٓ اٌز٠ٓ ٌذ٠ُٙ خجشح فٟ ِدبي اٌزغ٠ٛك ِطٍٛثْٛ خذاً ٘زٖ الأ٠ب 

 

7. Officials declared standards in education have fallen across the board. 

(a) أػٍٓ اٌّغإٌْٚٛ أْ ِؼب١٠ش اٌزؼ١ٍُ لذ رذ٘ٛسد  

(b) أػٍٓ اٌّغإٌْٚٛ أْ ِؼب١٠ش اٌزؼ١ٍُ فٟ أسذاس ػٍٝ اٌسذٚد  

(c) أػٍٓ اٌّغإٌْٚٛ أْ ِؼب١٠ش اٌزؼ١ٍُ لذ أعمطذ  

 

8. They discovered ground-breaking techniques that will help in saving people’s lives. 

(a) رُ اوزشبف رم١ٕبد زذ٠ثخ ٚ ِزطٛسح عزغبُ٘ فٟ ئٔمبر ز١بح إٌبط  

(b) رُ اوزشبف رم١ٕبد أسػ١خ عزغبُ٘ فٟ ئٔمبر ز١بح إٌبط  

(c) رُ اوزشبف رم١ٕبد ٘ضد اٌؼبٌُ عزغبُ٘ فٟ ئٔمبر ز١بح إٌبط   

 

9. The thief was caught red-handed. 

(a) ًلُجغ ػٍٝ اٌٍض ِزٍجغب  

(b) لُجغ ػٍٝ اٌٍض ٚ ٠ذاٖ ٍِطخزبْ ثبٌذِبء 

(c) ٌٍْٛلُجغ ػٍٝ اٌٍض ٚ وبْ ٠شرذٞ لفبصاً أزّش ا   
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10. The library has a place where you can return books after hours. 

(a) فٟ اٌّىزجخ ِىبْ ِخظض لإػبدح اٌىزت ثؼذ عبػبد  

(b) فٟ اٌّىزجخ ِىبْ ِخظض لإػبدح اٌىزت فٟ اٌّغبء 

(c) ّٟفٟ اٌّىزجخ ِىبْ ِخظض لإػبدح اٌىزت ثؼذ عبػبد اٌذٚاَ اٌشع 

 

11. The rise in the value of the Euro will work to the advantage of some companies.  

(a) ع١خذَ اسرفبع ل١ّخ ا١ٌٛسٚ ِظبٌر ثؼغ اٌششوبد  

(b) ع١ؼًّ اسرفبع ل١ّخ ا١ٌٛسٚ ١ٌّّضاد ثؼغ اٌششوبد  

(c) ع١ض٠ذ اسرفبع ل١ّخ ا١ٌٛسٚ اٌؼًّ ٌذٜ ثؼغ اٌششوبد   

 

12. This new “miracle medicine” is a double-edged sword; it will cure the disease, but it has 

some unpleasant side effects. 

(a) ٠ؼزجش اٌذٚاء اٌّؼدضح اٌدذ٠ذ علازبً را زذ٠ٓ؛ ز١ث أٔٗ ع١ؼبٌح اٌّشع ٚ ٌىٕٗ ع١غجت ثؼغ ا٢ثبس اٌدبٔج١خ غ١ش اٌّشغٛة

 ثٙب

(b) ٠ؼزجش اٌذٚاء اٌّؼدضح اٌدذ٠ذ ع١فبً را زذ٠ٓ؛ ز١ث أٔٗ ع١ؼبٌح اٌّشع ٚ ٌىٕٗ ع١غجت ثؼغ ا٢ثبس اٌدبٔج١خ غ١ش اٌّشغٛة 

 ثٙب

(c) ٠ؼزجش اٌذٚاء اٌّؼدضح اٌدذ٠ذ ِإٌّبً؛ ز١ث أٔٗ ع١ؼبٌح اٌّشع ٚ ٌىٕٗ ع١غجت ثؼغ ا٢ثبس اٌدبٔج١خ غ١ش اٌّشغٛة ثٙب  

 

13. His actions were always above all suspicion. 

(a) ْٕٛدائّبً ِب وبٔذ رظشفبرٗ فٛق وً اٌظ  

(b) دائّبً ِب وبٔذ رظشفبرٗ غ١ش ِش٠جخ 

(c) دائّبً ِب وبٔذ رظشفبرٗ غ١ش ِزٛلؼخ 
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14. He’s on the point of starting a new life in another country. 

(a) ع١جذأ ز١بح خذ٠ذح فٟ ثٍذ آخش  

(b) ئٔٗ ػٍٝ طٛاة فٟ ثذء ز١بح خذ٠ذح فٟ ثٍذ آخش 

(c) ئٔٗ ٠سبٚي أْ ٠ثجذ ٚخٙخ ٔظشٖ ثجذء ز١بح خذ٠ذح فٟ ثٍذ آخش   

 

15. The committee will contact the applicants in due course. 

(a) عٛف رزظً اٌٍدٕخ ثبٌّزمذ١ِٓ ػٍٝ اٌذٚسح  

(b) عٛف رزظً اٌٍدٕخ ثبٌّزمذ١ِٓ فٟ اٌٛلذ إٌّبعت 

(c) عٛف رزظً اٌٍدٕخ ثبٌّزمذ١ِٓ أثٕبء اٌذٚسح 

 

16. The ideas discussed in the conference were ahead of their time. 

(a) رؼزجش الأفىبس اٌزٟ طشِزذ فٟ اٌّإرّش عبثمخ ٌؼظش٘ب 

(b) رؼزجش الأفىبس اٌزٟ طُشِزذ فٟ اٌّإرّش لجً ٚلزٙب 

(c) اعزغشلذ الأفىبس اٌزٟ طُشِزذ فٟ اٌّإرّش وث١شاً ِٓ اٌٛلذ 

 

17. The student’s performance fell short of what is required of him to pass. 

(a) وبْ ػشع اٌطبٌت لظ١شاً، ٚ ٌزٌه فأٗ ٌُ ٠ٕدر  

(b) وبْ أداء اٌطبٌت وبف١بً ٌىٟ ٠ٕدر 

(c) ئْ أداء اٌطبٌت ٌُ ٠إٍ٘ٗ ٌٍٕدبذ 

 

18. Although his friends believed that he was wrong in his beliefs, he stood his ground. 

(a) ٗػٍٝ اٌشغُ ِٓ أْ أطذلبئٗ اػزمذٚا أٔٗ ػٍٝ خطأ، ئلا أٔٗ ظً ِزّغىبً ثّؼزمذار 

(b) ٗٔػٍٝ اٌشغُ ِٓ أْ أطذلبئٗ اػزمذٚا أٔٗ ػٍٝ خطأ، ئلا أٔٗ ٌُ ٠زسشن ِٓ ِىب 

(c) ٗ  ػٍٝ اٌشغُ ِٓ أْ أطذلبئٗ اػزمذٚا أٔٗ ػٍٝ خطأ، ئلا أٔٗ دافغ ػٓ ِؼزمذار
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19. The team won after they discovered their opponents’ Achilles heel. 

(a) ِٗفبص اٌفش٠ك ثؼذ اوزشبفٗ أْ لاػت اٌخظُ ِظبة فٟ وؼت لذ 

(b) ُفبص اٌفش٠ك ثؼذ اوزشبفٗ خطخ اٌخظ 

(c) ُفبص اٌفش٠ك ثؼذ اوزشبفٗ ٌٕفطخ ػؼف اٌخظ 

 

20. After being promoted to manager, he began to get too big for his britches. 

(a) ثذأ ثبسرذاء ث١بة ثب٘ظخ اٌثّٓ ثؼذ أْ سُلِٟ ٌّٕظت ِذ٠ش   

(b) أطجر ٠زؼبٌٝ ػٍٝ ِٓ زٌٛٗ ثؼذ أْ سُلِٟ ٌّٕظت ِذ٠ش  

(c) صاد ٚصٔٗ ثؼذ أْ سُلِٟ ٌّٕظت ِذ٠ش    
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Appendix E 

Multiple-Choice Sentence Comprehension Test 

Instructions: Choose the most suitable paraphrase for the underlined words in each of the 

following sentences. 

 

1. They showed commitment to the job above and beyond what was expected of them. 

(a) more than what was expected 

(b) less than what was expected 

(c) as much as what was expected 

 

2. Disease began spreading in the wake of the floods. 

(a) before 

(b) as a result of 

(c) during 

 
3. It is almost impossible to keep abreast of all the latest developments in computing. 

(a) to teach 

(b) to keep track of 

(c) to understand 

 

4. She was completely taken aback by his anger. 

(a) surprised 

(b) upset 

(c) respectful 
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5. The sale of Japanese cars is sky-rocketing in America. 

(a) increasing 

(b) decreasing 

(c) not changing 

 
6. There are a lot of good heads in the university 

(a) interesting people 

(b) good-looking people 

(c) intelligent people 

 
7. The new regulations will put many of the small firms out of business. 

(a) provide new business opportunities 

(b) close down their business 

(c) help them expand 

 

8. The two leaders are poles apart. 

(a) one of them is from the North and the other is from the South 

(b) are standing in different places 

(c) are very different from each other 

 

9. Several of the airline’s airplanes are temporarily out of commission and undergoing safety 

checks. 

(a) not working 

(b) at a different airport 

(c) out of gas 
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10. The doctor will be on call 24 hours a day. 

(a) able to take your phone calls 

(b) available 

(c) using the telephone 

 
11. We need an expert who knows the subject from A to Z. 

(a) knows everything about it 

(b) knows the important points only 

(c) knows its history only 

 
12. The child was born deformed in consequence of an injury to its mother. 

(a) causing an injury to its mother 

(b) as a result of an injury to its mother 

(c) regardless of an injury to its mother 

 

13. Managing her home life and work was proving to be something of a juggling act. 

(a) fun and easy 

(b) boring and dull 

(c) difficult and challenging 

 
14. The committee members were all for the proposed action plan. 

(a) all present 

(b) all in favor of 

(c) all against 
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15. The police officer needs the information at your earliest convenience. He needs to finish the 

final report. 

(a) as soon as possible 

(b) very early in the morning 

(c) whenever you can 

 

16. By mistake, I let the cat out of the bag. 

(a) I forgot to close the door 

(b) I revealed a secret 

(c) I did not pay attention 

 

17. A diplomat learns not to take everything at face value. 

(a) to judge somebody by his face 

(b) to take things personally 

(c) to believe things the way they appear 

 
18. The company added fuel to fire when they criticized the workers. 

(a) burned the company 

(b) made things worse 

(c) increased business 

 
19. Being responsible for the project was a huge weight on her shoulders. 

(a) a big job 

(b) a physically demanding task 

(c) a responsibility 
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20. I don’t think this store sells second-hand merchandise. 

(a) new 

(b) mechanical 

(c) used 
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Appendix F 

Frequency Distribution Tables 

Table F1 

Frequency Distribution Table for the Translation Test 

Item N Minimum Maximum Mean Std. Deviation Rank 

1 57 .00 5.00 4.54 1.13 1 

2 57 1.00 5.00 3.45 1.68 9 

3 57 .00 5.00 4.07 1.62 4 

4 57 .00 5.00 3.31 1.83 11 

5 57 .00 5.00 2.31 1.76 16 

6 57 .00 5.00 4.19 1.21 3 

7 57 .00 5.00 2.07 1.76 17 

8 57 .00 5.00 3.54 1.31 8 

9 57 .00 5.00 3.87 1.73 7 

10 57 .00 5.00 1.03 0.82 19 

11 57 1.00 5.00 4.49 1.00 2 

12 57 .00 5.00 3.98 1.62 6 

13 57 .00 5.00 2.05 1.70 18 

14 57 .00 5.00 3.24 1.58 12 

15 57 .00 5.00 0.91 0.87 20 

16 57 .00 5.00 2.71 2.03 14 

17 57 .00 5.00 3.42 1.76 10 

18 57 .00 5.00 4.03 1.68 5 

19 57 .00 5.00 2.38 2.11 15 
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20 57 .00 5.00 3.21 2.13 13 

 

Table F2 

Frequency Distribution Table for the Sentence Comprehension Test 

Item N Minimum Maximum Mean Std. Deviation Rank 

1 57 .00 5.00 3.71 2.08 6 

2 57 .00 5.00 3.56 2.17 15 

3 57 .00 5.00 3.24 2.20 11 

4 57 .00 5.00 3.12 2.14 19 

5 57 .00 5.00 3.00 2.32 9 

6 57 .00 5.00 2.84 2.28 13 

7 57 .00 5.00 2.84 2.39 17 

8 57 .00 5.00 2.71 2.37 12 

9 57 .00 5.00 2.42 1.95 14 

10 57 .00 5.00 2.36 2.27 4 

11 57 .00 5.00 2.31 2.20 1 

12 57 .00 5.00 2.29 2.20 5 

13 57 .00 5.00 2.26 2.10 18 

14 57 .00 5.00 2.22 2.13 8 

15 57 .00 5.00 2.21 2.12 10 

16 57 .00 5.00 2.14 2.09 16 

17 57 .00 5.00 1.91 1.83 20 

18 57 .00 5.00 1.85 2.17 3 



106 
 

19 57 .00 5.00 3.71 2.08 2 

20 57 .00 5.00 3.56 2.17 7 

 

Table F3 

Frequency Distribution Table for the Multiple-Choice Recognition Test 

Item N Minimum Maximum Mean Std. Deviation Rank 

1 57 .00 1.00 0.80 0.39 7 

2 57 .00 1.00 0.42 0.49 18 

3 57 .00 1.00 0.98 0.13 2 

4 57 .00 1.00 0.70 0.46 10 

5 57 .00 1.00 0.43 0.50 17 

6 57 .00 1.00 0.82 0.38 6 

7 57 .00 1.00 0.54 0.50 14 

8 57 .00 1.00 0.89 0.30 4 

9 57 .00 1.00 0.66 0.47 13 

10 57 .00 1.00 0.68 0.46 11 

11 57 .00 1.00 0.38 0.49 19 

12 57 .00 1.00 0.84 0.36 5 

13 57 .00 1.00 0.73 0.44 8 

14 57 .00 1.00 0.26 0.44 20 

15 57 .00 1.00 0.98 0.13 3 

16 57 1.00 1.00 1.00 0.00 1 

17 57 .00 1.00 0.68 0.46 12 



107 
 

18 57 .00 1.00 0.52 0.50 15 

19 57 .00 1.00 0.47 0.50 16 

20 57 .00 1.00 0.73 0.44 9 

 

Table F4 

Frequency Distribution Table for the Multiple-Choice Translation Test 

Item N Minimum Maximum Mean Std. Deviation Rank 

1 46 .00 1.00 0.89 0.31 4 

2 46 .00 1.00 0.80 0.40 10 

3 46 .00 1.00 0.71 0.45 14 

4 46 .00 1.00 0.89 0.31 5 

5 46 .00 1.00 0.47 0.50 18 

6 46 .00 1.00 0.69 0.46 16 

7 46 .00 1.00 0.93 0.24 2 

8 46 .00 1.00 0.78 0.41 11 

9 46 .00 1.00 0.84 0.36 7 

10 46 .00 1.00 0.67 0.47 17 

11 46 .00 1.00 0.91 0.28 3 

12 46 .00 1.00 0.86 0.34 6 

13 46 .00 1.00 0.30 0.46 20 

14 46 .00 1.00 0.71 0.45 15 

15 46 .00 1.00 0.45 0.50 19 

16 46 .00 1.00 0.73 0.44 13 
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17 46 .00 1.00 0.82 0.38 9 

18 46 .00 1.00 0.84 0.36 8 

19 46 .00 1.00 0.78 0.41 12 

20 46 .00 1.00 0.95 0.20 1 

 

Table F5 

Frequency Distribution Table for the Multiple-Choice Sentence Comprehension Test 

Item N Minimum Maximum Mean Std. Deviation Rank 

1 46 .00 1.00 0.84 0.36 13 

2 46 .00 1.00 0.45 0.50 20 

3 46 .00 1.00 0.91 0.28 5 

4 46 .00 1.00 0.60 0.49 18 

5 46 .00 1.00 0.97 0.14 1 

6 46 .00 1.00 0.95 0.20 2 

7 46 .00 1.00 0.84 0.36 14 

8 46 .00 1.00 0.91 0.28 6 

9 46 .00 1.00 0.89 0.31 9 

10 46 .00 1.00 0.91 0.28 7 

11 46 .00 1.00 0.93 0.24 3 

12 46 .00 1.00 0.84 0.36 14 

13 46 .00 1.00 0.86 0.34 10 

14 46 .00 1.00 0.71 0.45 17 

15 46 .00 1.00 0.86 0.34 11 
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16 46 .00 1.00 0.91 0.28 8 

17 46 .00 1.00 0.52 0.50 19 

18 46 .00 1.00 0.86 0.34 12 

19 46 .00 1.00 0.76 0.43 16 

20 46 .00 1.00 0.93 0.24 4 
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Appendix G 

T-Test Result Tables 

Table G1 

T-Test for the Translation Test 

Item T 
Sig. (2-

tailed) 

Mean 

Difference 

95% Confidence Interval of 

the Difference 

Lower Upper 

1 30.22 .000 4.54 4.24 4.84 

2 15.52 .000 3.45 3.01 3.90 

3 18.92 .000 4.07 3.63 4.50 

4 13.65 .000 3.31 2.82 3.80 

5 9.91 .000 2.31 1.84 2.78 

6 26.02 .000 4.19 3.87 4.51 

7 8.87 .000 2.07 1.60 2.53 

8 20.42 .000 3.54 3.19 3.89 

9 16.89 .000 3.87 3.41 4.33 

10 9.49 .000 1.03 0.81 1.25 

11 33.83 .000 4.49 4.22 4.75 

12 18.55 .000 3.98 3.55 4.41 

13 9.08 .000 2.05 1.60 2.50 

14 15.46 .000 3.24 2.82 3.66 

15 7.90 .000 0.91 0.68 1.14 

16 10.09 .000 2.71 2.17 3.25 

17 14.65 .000 3.42 2.95 3.88 
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18 18.02 .000 4.03 3.58 4.48 

19 8.50 .000 2.38 1.82 2.94 

20 11.34 .000 3.21 2.64 3.77 

 

Table G2 

T-Test for the Sentence Comprehension Test 

Item T 
Sig. (2-

tailed) 

Mean 

Difference 

95% Confidence Interval 

of the Difference 

Lower Upper 

1 9.37 .000 2.84 2.23 3.44 

2 7.84 .000 2.21 1.64 2.77 

3 7.92 .000 2.31 1.73 2.90 

4 5.78 .000 1.40 0.91 1.88 

5 9.35 .000 2.42 1.90 2.93 

6 8.13 .000 2.26 1.70 2.82 

7 7.86 .000 1.91 1.42 2.39 

8 7.87 .000 2.29 1.71 2.88 

9 7.86 .000 2.22 1.66 2.79 

10 10.98 .000 3.12 2.55 3.69 

11 13.46 .000 3.71 3.16 4.27 

12 9.75 .000 3.00 2.38 3.61 

13 6.45 .000 1.85 1.28 2.43 

14 8.64 .000 2.71 2.08 3.34 



112 
 

15 7.86 .000 2.36 1.76 2.97 

16 7.72 .000 2.14 1.58 2.69 

17 5.68 .000 0.85 0.55 1.16 

18 11.10 .000 3.24 2.66 3.83 

19 12.33 .000 3.56 2.98 4.13 

20 8.95 .000 2.84 2.20 3.47 

 

Table G3 

T-Test for the Multiple-Choice Recognition Test 

Item T 
Sig. (2-

tailed) 

Mean 

Difference 

95% Confidence Interval of 

the Difference 

Lower Upper 

1 9.37 .000 2.84 2.23 3.44 

2 7.84 .000 2.21 1.64 2.77 

3 7.92 .000 2.31 1.73 2.90 

4 5.78 .000 1.40 0.91 1.88 

5 9.35 .000 2.42 1.90 2.93 

6 8.13 .000 2.26 1.70 2.82 

7 7.86 .000 1.91 1.42 2.39 

8 7.87 .000 2.29 1.71 2.88 

9 7.86 .000 2.22 1.66 2.79 

10 10.98 .000 3.12 2.55 3.69 

11 13.46 .000 3.71 3.16 4.27 
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12 9.75 .000 3.00 2.38 3.61 

13 6.45 .000 1.85 1.28 2.43 

14 8.64 .000 2.71 2.08 3.34 

15 7.86 .000 2.36 1.76 2.97 

16 7.72 .000 2.14 1.58 2.69 

17 5.68 .000 0.85 0.55 1.16 

18 11.10 .000 3.24 2.66 3.83 

19 12.33 .000 3.56 2.98 4.13 

20 8.95 .000 2.84 2.20 3.47 

 

Table G4 

T-Test for the Multiple-Choice Translation Test 

Item T 
Sig. (2-

tailed) 

Mean 

Difference 

95% Confidence Interval of 

the Difference 

Lower Upper 

1 19.20 .000 0.89 0.79 0.98 

2 13.60 .000 0.80 0.68 0.92 

3 10.68 .000 0.71 0.58 0.85 

4 19.20 .000 0.89 0.79 0.98 

5 6.42 .000 0.47 0.32 0.62 

6 10.14 .000 0.69 0.55 0.83 

7 25.39 .000 0.93 0.86 1.00 

8 12.72 .000 0.78 0.65 0.90 
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9 15.83 .000 0.84 0.74 0.95 

10 9.64 .000 0.67 0.53 0.81 

11 21.73 .000 0.91 0.82 0.99 

12 17.32 .000 0.86 0.76 0.97 

13 4.43 .000 0.30 0.16 0.44 

14 10.68 .000 0.71 0.58 0.85 

15 6.14 .000 0.45 0.30 0.60 

16 11.29 .000 0.73 0.60 0.87 

17 14.62 .000 0.82 0.71 0.93 

18 15.83 .000 0.84 0.74 0.95 

19 12.72 .000 0.78 0.65 0.90 

20 31.46 .000 0.95 0.89 1.01 

 

Table G5 

T-Test for the Multiple-Choice Sentence Comprehension Test 

Item T 
Sig. (2-

tailed) 

Mean 

Difference 

95% Confidence Interval of 

the Difference 

Lower Upper 

1 15.83 .000 0.84 0.74 0.95 

2 6.14 .000 0.45 0.30 0.60 

3 21.73 .000 0.91 0.82 0.99 

4 8.36 .000 0.60 0.46 0.75 

5 45.00 .000 0.97 0.93 1.02 
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6 31.46 .000 0.95 0.89 1.01 

7 14.62 .000 0.82 0.71 0.93 

8 21.73 .000 0.91 0.82 0.99 

9 19.20 .000 0.89 0.79 0.98 

10 21.73 .000 0.91 0.82 0.99 

11 25.39 .000 0.93 0.86 1.00 

12 15.83 .000 0.84 0.74 0.95 

13 17.32 .000 0.86 0.76 0.97 

14 10.68 .000 0.71 0.58 0.85 

15 17.32 .000 0.86 0.76 0.97 

16 21.73 .000 0.91 0.82 0.99 

17 7.00 .000 0.52 0.37 0.67 

18 17.32 .000 0.86 0.76 0.97 

19 11.96 .000 0.76 0.63 0.88 

20 25.39 .000 0.93 0.86 1.00 

 

 

 

 

 

 

  

 


